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Even in Chaos There Is Order in An Analysis
of Complex Verse

Li-shin Lee*

Abstract

In Chinese classical poetry, there is a style referred to ag <Za Yan Shi> (complex verse
and without order). Li Buo's fart'e was the <Za Yan Shi>. He was an ingenious post whose
words flowed freely form thoughts to paper(Yi Dao Bi Sui) without a care for form or order.
True to its néme, "Za Yan 8hi" requires that the poet writes as his or her heart dictates. Then,
what rules or forms are there left to follow?

Since it is the "prosody” of the <Za Yan Shi> style that is in question, it is this article's
objective to use "prosody” as a base of analysis, and from this angle, fully observe the
"prosody" of <Za Yan Shi>. Actually, <Za Yan Shi> is not the formal name. Itz formal name
is <Qi Yan Gu Shi> (a classical poetic style of seven words per line) . This type of poem was
never.referred to as <Za Yan Shi> in the categorized collected works of past generations. The
following essay will provide a detailed explanation as to why this is so. I will continue to
prove that <Za Yan Shi> does have a definite structure. The overwhelming majority of <Za
Yan Shi> are composed of seven characters per line. Not all lines will necessarily contain
exactly seven characters, and this way mekes them seem without a structure. However, these
non-seven character lines appear to be purposely positioned as if they were to follow & certain
prosody, thus, making it not entirely disorganized. Furthermore, the majority of past <Za Yan
Shi> poets wrote in the characteristic poetic genre of folk songs and ballads during the Han
Dynasty[Yue Fu Xing]. It evidently follows the melody and length, therefore, amongst Chinese
poems, <Za Yan Shi> is most closely related to music. This article mainly divides the
argument into the following parts:

I Introduction

II Za Yan is a form of the seven-charater per line genre

III The main theme of Za Yan Shi

IV The relationship between Za Yan Shi and ballads

¥V Za Yan sentences appear positioned )

V1 Conclusion

“Drepartment of Chinese Literature, Tunghai University
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On the Carnivalistic Natare of Ben Jonson's
Volpone — A Bakhtinian Perspective

Steven Chen’

Abstract

This critical trial is designated as a literary experiment to explore Ben Jonsons Volpone
with Mikhail Bakhtin's carnivalistic as well as novelistic spectrum. Although much of
Bakhtin's discussion seems to rest with the novel as a genre, many oritics do find that what
Bakhtin has termed as the novel is sometimes parallel to a set of carnivalistic characteristics

that permeate other genres as well.
This paper thus aims to use Bakhtin's theory of the "novel" to examine Ben Jonson's play,

Volpone, expecting to view it in its due light in the carnival tradition that is found so prevalent
in the Renaissance according to Bakhiin. Emphasiz will also be laid upon how Jonson has
takén advantage of the mass psychology of a carnival frame of mind in the theater.

Among all the voices in literary criticism released by Bakhtin, there seems to be a silent
consent in focusing upon the novel as the arena for dealing with most of the Bakhtinian
aftermath. Indeed, Bakhtin is such a profound thinker that, after his tilling and plodding of the
unnoticed part of the past, much unexpected fruition is found to have come out of the way.

‘ Although Bakhtin is sometimes accused for being too much novel/genre-centered, one finds that
more justice could actually be done to him by taking his discussion of the novel as not so much
the end, but--the means. It is ideology that lies in the homeland of Bakhtin's ultimate concern;
he means to liberate the multi-voiced heteroglossia by disrupting the uni-vocal monologism and
the political hierarchy it represents. Laughter and carnival thus play a very important part in
Bakhtin's discussion and are regarded as the vital forcés that disrupt the rigid political as well as
ideological hierarchy. In the grand epic past, laughter, especially those from the plebeian mass
was rarely heard. It was not until in the Renaissance that laughter together with its
emancipating force in the carnival started to become comparatively conspicuous. As a matter of
fact, besides certain prose works, many dramas in the Renaissance also deserve to be
re-interpreted on a Bakhtinian level and under the carnivalistic spectrum. Using Ben Jonson's

*Department of Foreign Langnages and Literature, Tunghai University.
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olgon asa sPecunen I wﬂl examine the idea of canuval w1th spemal focus on the context in
which I find 1t-—the theater and its theatncal pnhtlcs

In Act one, scene three, Lady Polmc Imstalcmg Peregnne for a harIot who dallies with her
husband, demands; "Clear away your carnival concupiscence” (IV.iii.60). It is interesting to
observe that Lady Politic's te:m--"ca}ﬁival concuﬁisceﬁce“--is incloded in the OED to define
"Carnival" as an entry (906). According to Ad de Vries in the Dictionary of Symbols and
Imagery, carnival is "related to series of fértility‘ rites and festivals held between the autnumn and

spring equinoxes; they have in common : a) dressmg up... bythe giving of glﬂs c)upsetting the
" normal order “(82)

We mght say that Volpone is mdeed aplay desemng most adequately to be examined in
the carmval tradmon, conmdenng the fact that Volgon e abounds 1 in the three characteristics of '
carnival deﬁned in OED: ‘a) "dressmg up"-sman-animal transformation (characters bearing
animal names); b) the giving of g]fcs--_t_lle legacy hunt@rs sendmg Vpresents_ to Volpone; and ¢)
"upsetting the normal order"~-perverted eating behavior and social order. By trying to undertake
such an attempt, one inevitably has to encounter Mikhail Bakhtin's Rabelaié and His World,
which according to RB. Joyce Kershner, "has been a major force in Renaissance studies” (15).

To start with, it is ‘vital to grasp first the spirit of carnivalized literature, Toniy Bennet defines:

' Taken as a totahty, these "camwal" forms conshtuted a "world tlJIIlﬁd
ups1de down" in which the official, luerarchm representatmn of the world
was mverted and, in some cases, "decentered“-—zis in the popula: feast -
which "decentered" Christian 1deology by pIacmg the ass and not Jesus or
Mary at its center (83)

The carmval spmt thus hes pulsatmg so close to the heaxt of Volpone In M]khaﬂ Bakhtms
-spectrum, this carnival spirit enables people. to “reahze the Ielattve nature of thmgs" (43). By
centering gold as VoIpone s rehglon as well as deplcung the characters' 1nd1$cnmmate eating
behavior, Jonson points out how relatwely aIcm to animal man could be when g1ven to utter
blindness in the pursuit of gold, Accordmg to BakhTm, carpival laughter is an "essential form of
tguth concerning the world asa whole" .(66), a:pd the sources of carnival laughter are often

‘ 'Volpons was first acted in 1606 at the Globe by the King's Men; first published in 1607 in quarto by Thomas Thorpe; printer
unknown. The adopted edition for this thesis is Bernard Becketman's Five Plays of the English Renaissance,
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rooted in the following clements: "animal epic” (27), "the image of human body with its food,
drink, defection and sexual Tife .. in brimming over abundance” (19), and "mask” (39). All of
these are expressed in a manner that "degrades and materializes” (20). Now corresponding to
the elements of "abundance," "mask," and "sexuality" in carnival tradition, I will discuss the

ideas of copia, impersonation, and the rape scene in Volpone.

Carnival is a time for the plebeian mass to bring ail social reality down to the earth and
place the body at the center of the social process. This is exactly what can be observed in
Volpone, People eat and are urged by the desire to eat, which in a metaphorical sense also
means to take in or get hold of. As a result, the twisted appetite to "eat" (take hold of) gold
makes the characters eat everything. In Michael Bristol's term, "the bowels study the world and
subjugate it" (23). The opulence is especially provocative in context of a carnival frame of mind
in watching a drama performance than in reading a play. In terms of carnival, theater has a
much stronger hold of immediacy. Bristols indicates: "Because of its capacity to create and

sustain a briefly intensified social life, the theater is festive and political as well as literary"( 3).

Jonson must have been aware of this all-engaging wiltingness of the carnival mass that has
been carried into the theater as a public space. Within the scope of the carnival body, it is not
difficult to understand why Jonson emphasizes so much the downward movement of the body
from head to intestines and genitals, Michael Bristols personifies carnival as .a monster of
feeding that celebrates quantity (68). The quantity of abundance is equally reflected in the idea
of copia in Volpone. John Enck indicates: "Throughiout Volpone Jonson has mastered his poetry
for swollen visions which are strikingly rich"(135). The "swollen visions," I suggest, is also
what William Hazlitt has discovered as "extravagant tautologies” (qtd. in Barish 43), or more
distinctively as Professor Knight indicates, "temptations ... heaped upon temptations with a
rapidity which atmost outstrips the imagination" (qtd. in Barish 80), all of which are actually
paraphrases of the "abundance” in Volpone. Robert Adams pushes this further by pointing out
that Jonson "choke[s] the poetic line, weighing down the syntax, making verbs do multiple duty,
suspending assertions over long periods, with many surbodinate clauses and modifiers, and
falling often enough into the paratactic structure of list" (485).

Thus the abundance in carnival is stylistically transformed into the idea of copia, which in
noun reflects a v_aﬁet_y of food items closely connected to animal imagery; in verb, a wide range

of eating actions such as "devour”, "swallow", (1.i.42) and "engross” (1.ii.83). All thesr: are put
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together in a heavy syntax as a weapon to overwhelm the andience into acceptance of Jonson's
strategy ~- a wiliful stuffing of the bowels in expectation of a sobriety to come to the head after
the satiety.

Another corresponding idea to "mask" in cammival is "impersonation." According to
Bakhtin a mask is closely related to “transition, metamorphosis, and violation of natural
boundaries" (39). Indeed, identity is never constant. Through Jonson's naming scheme, men
become a fox, a fly, birds of prey, and parrots. Sir Politic in the shell scene is even transformed
from the alluded parrot to a tortoise. Besides the man-animal metmnorphosis, there exist also
gender switching and disguises that may also be approached by the idea of mask. In Act four,
scene three, Lady Politic mistakes Peregrine for a harlot daliyjng w1th her husband. She says: |

Ay, you may carry't clear, with your state face!

But for your carnival concupiscence ... . (IV.iii. 59-60)

In Lady Politic's wanton jealousy, Peregrine's identity as 2 man is blurred. It is worth noticing
that before Lady Politic hurries to look for her husband, she is trying to get herself into
Volpone's bed in Act three, scene five. Inflaming libido thus blinds Lady Politic's vision. Mask
and sexuality are here linked by indulgence. Impersonation in Volpone the protagonist is even
more evident. In Act one, scene three, he says, "Give me my furs," hastening to put on his sick
gown to get ready for the visitation from the birds of prey (L.iii.96). The fox-man has to mask
himself with “fur" in order to become a man-fox. Another example of a similar nature happens
in Act two, scene five. where Volpone, being uncertain of his disguise as Scotto, thus asks
Mosca: "[Will Celia take] with a belief that I was Scotto” ([L.v.3 5)7 Mosca replies: "Sir, Scotto
-himself could hardly have distinguished" (ILv.36-7)! Still another piece of evidence is in Act

four, scene seven when Volpone disguises himself as a commendatores:

“VOLPONE: Am I like him?

MOSCA: O, Sir, You are he. (IV.vii.1-2)

This kind of impersonation as a theatrical device has a therapentic effect similar to that of the
masquerade in carnival -- io satisfy the refusal of the folk mass to "take seriously any
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discrimination of rank, status, or individuality" (Bristols 140). Jonson is a bit cunning here in
catéring to the mass psychology while at the same time trying to instruct the audience with a

severe moral, of which the acceptance would be nearly impossible otherwise.

Now, to move from the intestine to the genital, I mean to explicate upon the rape scene. To
cater to the theater mass as a carnival crowd, "sexuality" s certainly an indispensable element.
In the previous discussion, my emphasis has been mainly laid upon “the jmage of human body
with its food, [and] drink..." (Bakhtin 19). It is now proper to examine the "... sexual life ... in
brimming abundance" (Bakhtin 19). Much like Volpone/Fox attracts the gold/food suitors in the
play, Volpone himself is attracted by Celia on a sexual level afl throughout. The play is thus
palatal as well as sexnal. Although the rape scene occurs as late as Act three, scene seven, it is
indicated and planned as early as Mosca reveals that Corvino has a beautiful wife in Act ons,
scene five and henceforth runs as an undercurrent with the images of food and animals.
Volpone's tantalization for Celia to yield in Act three, scene seven best combines the escalated

beauty of sexual desire along with animal images and abundance of food:

We will eat such at a meal.

The heads of parrots, tongues of nightingales,
The brains of peacocks, and of ostriches,

Shall be our food; and, could we get the phoenix,

Though nature lost her kind, she were our dish.
(I1.vii.201-205)

Another point worth mentioning is the location of Venice as the setting. According to the
OED, carnival always has the largest celebration in Italy and other Roman Catholic countries
(906). Venice thus has an advantage to facilitate the audience's acceptance of Volpone in a
carnival frame of mind. At first impression, Venice with its notoriety as 2 place of luxury and

' vice seems to the English audience entirely foreign. In Richard Dutten's words, "it has nothing
to do with us" (68). However, with the Would-be couple and Peregrine added to the city as

English visitors, Ben Jonson seems o have intended a subtle prick to curb the audience's
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indulgence. In a broader sense, Venice can also be regarded as the world's unconsciousness or
as T. 8. Eliot has put it, "the mother city of splendid vice" (54).

As d masterpiece nearly four centuries away, Volpone's greatness, I believe, cannot not be
purely examined in relation to what effect the play has on the modern andience, The
Elizabethan modes of belief influencing both Jonson's ¢reation as well as the audience's
appreciatior, also have the legitimate demand to be taken into consideration. To understand the
¢ssence of laughter, we have to go back to its natural environmént_ which is society, and for that
purpose, theater fits as a perfect cpitome. Michacl Bristols argues: "For plebeian culture, theater
is Yalued mainly as a social institution where the ethos of collective life may be sustained and

experimentally renewed"(213).

Jonson must have been aware of the subtle relation between theater and carnival, and thus
turned to use his audience as carnival mass. The aundience's role, though remaining largely static
and passive, was actually counted as one of the cast. As a result, the laughter aroused by
Volpone is not an individual reaction to a certain comic event; it is directed at "women and men
of every sex and age" in Jonson's own words (1.ii,77); and in Bakhtin's, "directed at all and

every one” (11).

Lady Politic advises Volpone to "laugh and be lusty" (IILiv.115). If it is sustainable to
extend Lady Politic's advice to an encouragement of theater going, then what Mosca says is
significant: "All is yours, the devil and afl" (IV.vi.94), Just as "All is yours" suggests
overabundance of food that brings mirth, "the devil and all" embodies Jonson's severe moral
that lies undercurrent. As Professor James English has indicated, whenever the reader reacts to
humor in a text, he becomes the target of a fundamentally social tactic, for an "attempt is being
made to coax certain feelings from us [him] into a parﬁcula_r emotional relation with the author
and characters” (142). True, as far as Jonson's urgent teaching purpose is concerned, the humor
of Volpone has to be approached from the perspective of how it has _worked on the audience.
Robert Adams observes: "The tone of punishment and cerrection runs through a lot of Jonson's
dramatic work; there are passages which don't come far short of suggcsﬁng that he thoﬁght the
work itself a form. of correction, if not punjshment,' for the audience"(486). |

Interestingly enough, Jonas Barish regards Jonson's work as a form of feast (5) whereas

Robert Adams emphasizes it as "a form of correction.” In fact, Jonson's work is both -- a feast to
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instruct the would-be fool, if he does not perceive Jonson's moral vigor, as concealed in Lady

Politic's speech:

And as we find our passions do rebel,
Encounter them with reason, oi‘ divert them,
By giving scope unto some other humor

Of lesser danger, as in politic bodies,

There's nothing more doth overwhelm the judgment,
And could the understanding, than too much
Settling and fixing, and, '_twere, subsiding
Upon one object. For the incorporating

Of these same outward things, into that part,
Which we call mental, leaves some certain faces
That stops the organs, and, as Plato says,
Assassinate our knowledge.

(IIL.&v.102-113, highlight mine)

Lady Politic prescribes reason or diversion for Volpone's feigned illness. As a matter of
fact, Jonson's prescription for the audience is epitomized in the above passage too, but with

different proportion--not reason "or" diversion, but reason "and" diversion!

One last note to be added to my observation of Volpone is that Jonson is not altogether as
"centrifugal" as Bakhtin is. As a poet of the court, Jonson starts out to seem "centrifugal” but
ends up to prove that he is "centripetal.” He means to delight as much of Bakhtin's perspective
could fit in; however, behind his liberating force of laughter, the real purpose is to correct and
teach, in another words—to give the plebeian mass a short break of mirth and then position them
back to where they were in the austere social hierarchy. Douglas Duncan indicates that Volpone
succeeds by "being funny and at the same time serious, so that to explain [its] success one must
be able to connect the laughter and the thought [it] provoke[s]" (1, highlight mine). With its




36

genre indication of .being "con;ic" and its thematic pufpbsé of Béing "dark " I \‘muld‘ say th_af:
Volpone is Bakhtinian, and most unique of all--typically Jonsonian, ” ’
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The Hafd Earned Aloha: The Chinese in
Hawaii in the late Nineteenth Century

Hung-ting Ku'

Abstract

The arrival of the Chinese in Hawaii can be traced back two hundred years ago.
Nonetheless, few Chinese went to Hawaii in the cighteen the century. During the early 1800,
the sandalewood trade between Hawaii islands and China reached its peak. Many Chinese were

. attracted to Hawaii to garner the fragrant wood to fashion furnitare. The Chinese then called
Hawaii "Tan Hsiang Shan," meaning "Sandalwood Mountains." From 1852 to 1898, more than
46,000 Chinese arrived, many of whom were contract labourers. They were brought to Hawaii
to work in the sugar cane or pineapple plantations. Once the contracts expired, many ambitious
Chinese chose to stay in Hawaii. They opened tailor shops, shoe repair stores, bakeries,
laundries and restaurants. Some become rice farmers while others become fishmen. The
anti-Chineso agitations in the 1880's and the American Annexation of 1898 all posed grave
treats to the rights and benefits of the Chinese in Hawalii as luoky ones. "Lucky come Hawaii"
is a prevalent slang phrase among Chinese descendants in Honolulu. It is the intention of this
paper to inquire into various activities of the Chinese community during the late nineteenth
century in Hawaii to show that the rights and privileges of Hawaiian Chinese were hard-earned
instead of a free gift from the local society.

Introduction

The artival of the Chinese in Hawaii can be traced back two hundred years. Nonetheless,
few Chinese went to Hawaii in the eighteenth century’. During the early 1800's, the sandalwood
trade between Hawaii islands and China reached its peak. Many Chinese were attracted to
Hawaii to garner the fragrant wood to fashion furniture. The Chinese then called Hawaii “Tan
Hsiang Shan," meaning "Sandatwood Mountains." Although Hawaii's sandalwood forests have
long been depleted, the name, Tan Hsiang Shan, remains in the Chinese language. And the flow

“Department of History Tunghai University Taichung, Taiwan, R.O.C.
Tin-Yuke Chat, ed., The Sandlewood Mountains { Honoluly: The University Press of Hawaii, 1975), p.33
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of Chinese migrants to Hawaii, particularly around Honolulu in the island of Oahu, continued

for many years.

Today, many Chinese people regard Chinese migrants who came to Hawaii as luc_ky ones.
"Lucky come Hawaii" is a prevalent slang phrase among Chinese descendants in Honolulu. In
1988, an international conference was held to celebrate the 200th Anniversary of the first
Chinese arrivals to Hawaii. The conference theme was called "Lucky Come Hawaii" to indicate
a popular expression implying an optimistic attitude on the part of the Chinese in Hawaii. In
comparison with Chinese immigrants to North Ametica and Latin America, the Chinese who
went to Hawaii no doubt were lucky ones. Nonetheless, their civil rightds were earned not
without hard struggle. The Chinese Who came to Hawaii like those in North America were
mainly labourers and were accepted only as second class people. Although many other ethinic
groups, such as Jews, Irishi; Germans and Itélians, were not regarded as equal partners of
Anglo-Saxon people, they were soon to be accepted and mixed with local society. The Chinese
immigrants, with different race and culture, were not easily assimilated in the United States.

Anti-Chinese sentiments and actions in the United States stimulated the growth of the
anti-Chirigse sentimnents in Hawaii. The American Annexation of Hawaii in 1898 further put the
Chinese immigrants in Hawaii under the direct jurisdiction of the Anti-Chinese laws of the
United States. The anti-Chinese agitations in the 1880's and the American Annexation of 1898
all posed gravé threats to the rights and benefits of the Chinese in Hawaii. It is the intention of
this paper to inquire into various activities of the Chinese community during the last two
decades of the nineteenth century in Hawaii to provide a clear understanding of the life of those

early Chinese immigrants.

Background

From 1852 to 1898, more than 46,000 Chinese went to Hawaii, many of whom were
contract labourers. They went there to work in the sugar cane or pineapple plantations.

The contracts usually bore a five-year term. The plantation owners provided the contract
iabourers with free food, clothing, housing and passage from China in addition to a salary of
two to three dollars per month? . Once the contracts expired, many ambitious Chinese chose to

*United Chinese Society of Hawaii, Centennial Celebration { Honolulu, 1984), p. 12
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stay in Hawaii. They were dissatisfied with the rigorous sugar plantation life, its low pay,
mistreatment by their employers and  racial discrimination. Many started businesses of their
own. They opened tailor shops, shoe repair stores, bakeries, laundries and restaurants. Some
- became tice farmers while other became fishmen. On September 22, 1883, Pacific Commercial
Advertiser reported that the fish market in Hawaii was largely supplied by Chinese fishmen’.
The majority of Chinese stayed in a large section of Honolulu which later became known as
Chinatown. In the 1800's, Chinatown became a community of family stores. At the time,
roughly 70 per cent of these immigrants came from Chungshan District and the dominant
dialect they spoke was termed "Cantonese." The other Chinese migrants came from the Sam

Yup, Sze Yup and Hakka districts’,
Anti-Chinese Agitation in Hawaii

Chinese migrants who went to Hawaii in the nineteenth century, thought, like many other
overseas Chiness, that they would only stay in this foreign land for a short period. Many of them
returned to their hometowns after they had saved enough money, but many others settled down.
Tt seems that from very early days, Chinese migrants had a close social relationship with native
Hawaiians. Most Chinese residents during this period leamed enough of the local language to
communicate with Hawaiians, and some had Hawaiian wives and families. The Hawaiian
legislature accepted King Kalakaua's proposal to send students to China’. On the other hands,
although Caucasians tolerated, patronized, and made use of Chinese traders and artisans, there

were few social relationships between the two groups®.

As the Chinese migrants increased, anti-Chinese sentiments emerged and grew in Hawaii.
Some denounced Chinese migrants for their "slave nature.” The "coolie trade" was called the
"slave trade." Others blamed Chinese migrants for their immoral activities, such as gambling

and opium smoking’. Legislation aimed at restricting their businesses and the importation of

*Pacific Commercial Advertiser, September 22, 1883,

*Tin-Yuke Char, op.cit., pp. 16, 28-30.

*Ibid., pp. 51-52.

“Charles E. Glick, Sojourners and Settlers, Chinese Migrants in Hawaii (Honolulu, The University Press of Hawaii, 1980),
p.12. For more detailed description on  the lifé of the early Chinese migrants, see The Chinese of Hawaii (Honolulu,
1929), Vol.1.

"Many Caucasians blamed Chinese for bringing down the living standard in Hawaii. A minister of a leading Honolzlu church
said, " The Chinaman is a bachelor. More than that, he will herd like a beast, with his fellows, 1o save rent, and live on rice
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Chinese migrants was the greatest threat to the Chinese community in those days, and the most
violent anti-Chinese organization in the 1880s was the Wérkingmen‘s Party, a Caucasian labour
organization. After the Caucasians gained contrel over Hawaiian politics in 1885, new
regulations were issmed to restrict the rights of Chinese to emter Hawaii. The Hawaiian
authorities required the Chinese residents to obtain an outward passport if they wanted to return
to Hawait®,

The Founding of the United Chinese Society in 1882

As the Chinese immigrants increased, it became necessary for them to organize themselves
into "a united group for protection from discrimination, harassment and pangs of loneliness,"
The Wah Yun Lin Hop Hui @& A& 2) was organized in 1880 and a temporary clubhouse
was set up at the Chinese No.5 Fire House’. Ch'en Lan-pin, Chinese minister to the United
States, stopped in Honolulu on his way back to China in 1881. He donated $1,000 as seed
money for setting up a social organization in Chinatown. One year later, Ching Jow Ngee
(Cheng Ch'ao-ju #f#&40), the new Chinese minister to the United States, arrived from San
Francisco for a survey of the Chinese living in Hawaii. Cheng proposed to establish the Chung
Wah Wui Goon (Chung-hva hui-kuan 13 € ) to promote mutual aid among Chinese
residents in Hawaii. Ching Nee Yup ( Ching Alee $2##8), a Cantonese, was named chairman
with Goo Kim Fui (Ku Kim Fui 174 }), a Hakka, as vice chairman". The Chinese community
leaders in Hawaii enthusiastically responded to Cheng's call to build a headquarters for Chinese
community activities. They formed the Chung Wah Wui Goon, the "United Chinese Society."
Ching Alee was elected as president and Goo Kim Fui as vice-president. Ching Alee and Goo
Kim Fui then submitted a petition for a charter of incorporation for the United Chinese Society.
The Hawaiian goverhment granted the permission in August, 1884", While waiting for the

and refuse from the butcher's stall.., We cannot afford to so reduce the eamings of this class of our white men that they canno
Jonger afford to marry, of, being married, cannot properly support their families and educate their children.” Seé Charles E.
Glick, op.cit., pp.16-17.

*Tbid, p211,

*United Chinese Society, op.cit,, p.15.

“Ibid., p.16.

“For the details of the establishment of the United Chinese Society see the the United Chinese Society, ed., T'an-hsiang-shan
Clung-tma hni-kuan wu shih chou nien chi-nien t'=-ka'u (the United Chinese Society Golen Jubilee Publication), (Honolulu,
1934). goo Kim Fui, op.cit., pp. 92-93. ‘
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charter, the Society started to build the headquarters for the Society. On February 3, 1886, a -

formal opening ceremony was held. The guests included King Kalakaua, the attorney-general,
justices of the Supreme Court of Hawaii, and Ministers of the Hawatian government. Probably
dﬁe to pratical considerations, the imperial government of China approved Cheng Ch'ao-ju's
recommendation to appoint Ching Alee and Goo Kim Fui, the president and vice-president of
the United Chinese Society, as commercial agents with official titles of Chinese consul and

vice-consul to Hawaii®®,

Only three months after its opening, a fire broke out and destroyed a large section of
Chinatown, including the newly-built United Chinese Society building. To house the United
Chinese Society, a new building, similar to the first, was constructed in 1887. There were
altogether 171 shops and individuals in the list of donors. The total subscription was $6,654,
including donations from four Caucasians who contributed a total of $250. It should be noted
that contributions came from big merchants as well as small shopkeepers. Table 1 indicates the
number of subscriptions and the ranges of the contributions™. The newly established United
Chinese Society seemed to signify develepment of a group-consciousness "that included all

Chinese immigrants” in their defence against racial discrimination'®.

In 1887, a reform legislature controlled by Caucasians, created a constitutional monarchy
which reduced King Kalakauna's power. Several unsuccessful countermovements occurred. These
attempts led to the further reduction of the King's autherity to that of a figurehead"”. During
these days, some Chinese merchants, including some committee members of the United Chinese
Society gave financial help fo native Hawaiians in their counter-revolutionary attempts'®. In
retaliation, the reform legislature proposed to bar Chinese immigration to Hawaii completely.
The bill did not become a law, due to mediation and appeal by Ching Alee, Goo Kim Fui and
other Chinese connnunitjr leaders”. But the legislature passed new regulations to restrict

outward passports to only those Chinese residents with property worth more than $1,000, and

Mbid., p.96.

Tt seems that Goo was a leader for the small business circle. He collected $188 from 87 shops and individuals, though he
contributed $55¢ himself For the names of contributors, see Goo Kim Fui, Tan tao chih shih (Records on
Hawaii),(Shanghai, Hua-mei Bookstore, 1907), pp. 98-106. Accordihg to the record of the United Chinese Society, Goo
contributed $1,000 to the building fund. See the United Chinese Society, ed., op.cit., p.1.

MCharles E. Glick, op.cit,, p.205.

“Goo Kim Fui, op.cit.,, p.96. .

*Both Li and Loo were influential members in the United Chinese Society. See Goo Kim Fui, op.«it., pp. 93, 9698, 120.

ibid, p.95. -
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each passport would cost $20. The United Chinese Society, on behalf of the Chinese
community, hired a Caucasian lawyer to dispute the law. In the end, the $20 charge was reduced
to $5'. Anti-Chinese agitation made the Chinese immigration issue become a subject of heated
controversy and politics. In 1892, the Hawaiian Legislature passed "An Act Restricting Chinese
Immigration.***

To counter mounting anti-Chinese sentiments and activities, representatives of the Chinese
community met at the United Chinese Society clubhouse in 1887 to discuss the threats posed to
the Chinese community in Hawaii. Under the leadership of the United Chinese Society, a
special organization, the Bow On Guk, "Self-Defence Seciety" or "Protection Bureau" was set
up. The Chinese in Honolilu were urged to join the new organization to defend themselves.
Members were fequested to contribute at least one dollar. As a result of the campaign, several
thousand dollars were collected and a house in Chinstown was bought to serve as ifs
headquarters®. One of the purposes of setting up the Protection Burean was to relieve the United
Chinese Society of any direct responsibility in the conflicts between the Chinese migrants and
the anti-Chinese Workingmen's Party. The Protection Bureau became the front-line defense
organization against anti-Chinese threats®.

After the death of Ching Alee, Goo Kim Fui succeeded him as the president of the United
Chinese Socicty in July, 1892 The anti-Chinese agitation in the 1880's had not died out, and
the political conditions worsened. The United Chinese Society had to undertake various
defensive measures against threats to the Chinese community. Mounting anti-Chinese activities
finally led Goo to organize the Lein-wei-hui (Mutual Defense Association) in 1894%, Chinese

®Jy Yien of real estate, a person might get an outward passport through 2 guarantor. Thid.pp.96,206. In 1887 the United
Chiness Society and the Hawaiian government worked out an arangement by which a Chinese could obtain an official
"certificate” from the Uhited Chinese Society for two dollars to serve as proof of residence. See Charles E. Glick,
op.cit.pp.212-213. Goo, nevertheless, stated that the fee for the certifioate was five dollars payable to the United Chinese
Society. ‘The fees collected from these certifioates wete used as pari of the United Chinese Society building funds. See Goo
Kim Fni, op.cit.,p.106.

Tor the full text of the Chinese Exclusion Act of 1882,5ee Chinese Bureau, The Law and Regulations Restricting Chinese
Immigration to the Hawaii Islands (Honotulu, Hawaiian Gazette co., 1896),

*Charles E. Glick, op.cit., pp.216-217.

4§ ein-weidwi and the Bon On Guk were not the Same organization. Lein-wei-hni sometimes adopted quite aggressive
defense measures, It held mass demonstrations and sent out armed patrol aquads. See Goo Kim Fui, op.cit,, pp. 117-115.

2500 was notified about the death of C. Alee by a fiiend who met Goo in Hong Kong. Goo was reminded by his that the
Chinese in Hawaii were fecing anii-Chinese agitation withont a leader. Goo thus decided to return to Honoluln. He also
mentioned that his Hawaiian wife was very homesick. Thid,, pp.107-108, 258, 266-263. ) ’

BPor the establishment ofthe Lien-wei-hmi and its various activities, see Goo Kim Fui, op.cit, pp.112, 117-118.
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merchants were once agai11 urged to join the Association. It had more than 1,000 members.
There was fear that anti-Chinese agitation would lead to physical attacks on Chinese residents
and their property. Rifles were bought and Chinese firemen were ordered to patrol the
Chinatown ares. The Mutual Defense Association frequently held counter-demonstrations
against anti-Chinesc activities. Furthermore, it wsually singled out the leaders of the
anti-Chinese activities as targets of revenge. The Chinese were urged to cut off social and
economic intercourse with these anti-Chinese leaders. As a result, several anti-Chinese leaders

begged for peace after they were hard hit in their business™.

Due to pressure from anti-Chinese groups, the Republic of Hawaii, which replaced the
Hawaiian monarchy in 1893, planned to pass new regulations to restrict the civil rights of
Chinese residents in Hawaii”. The proposed new regulations required the Chinese to register
their occupations. Once they registered, they would not be allowed to change their occupations.
The United Chinese Society launched a general strike in Chinatown to protest against the
proposed bills and presented Sanford B. Dole, the president of the newly established Republic, a
statement with data concerning financial contributions made by Chinese migrants in Hawaii. It

also warned the Republic that the plantations would be ruined without Chinese labourers™.

As the Workingmen's Party was pressing the Hawaiian government for action and the
Hawaiian government adopting various discriminatory steps against the Chinese residents, the
United Chinese Society initiated offensive and defensive measures to protect the civil rights of
Chinese migrants, It not only requested the newly established government to stop the passage of
the anti-Chinese bills, it also asked the Advisory Council to grant Chinese residents the
franchise and representation in the Council”. Although its efforts failed to change the basic
anti-Chinese policy of the Hawaiian government, it did secure a firm promise from the
Provisional President Sanford Dole to treat the Chinese fairly. The government did not grant the
Chinese residents the franchise, but it did allow one Chinese representative in the Advisory

Council, and the bill requiring registration of occupation did not become law™.

“Ibid., p.119.

®Charles E. Glick, op.cit., pp. 221-223, Goe Kim Fui, op.cit,, pp. 109-112.

%G00 reminded President Dole that a newly established governmert should not create any political discontent among its
people. Dole tried to persuade Goo that the proposed bill was for the protection of the Chinese merchants in Hawaii, for it
would prevent new Chinese immigrants from engaging in business activities after their labor confracts expired. For details,
see Goo Kim Fui, op.cit., pp.109-110.

“Charles E. Glick, op.cit., p. 222. Goo Kim Fui, op.cit., pp. 119-120.

Bihid, p. 121

~
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Immediately after the fire of 1886, Chinatown grew rapidly again. Although the
government attempted to enforce building regulations, it failed to do so. Chinatown became
moré and more congested. In Angust, 1895, a cholera epidemic broke out®, Health anthorities
carried out a plan for "cleaning” with a liberal use of detergents. As more peaple died, certain
sections of Honoluln, including Chinatown, were isolated. A clinic was set up at the quarantine
station to deal with the cholera. The United Chinese Society was asked by the Board of Health
to provide Chinese doctors to assist the Caucasian doctors.

Because of complaints among the Chinese.residents about the clinic at the quarantine
station, the United Chinese Society decided to éet up a Chinese hospital under Chinese
management. A petition was sent to the Hawaiian government asking for a grant of land to
establish a hospital with nursing home facilitics bhear Chinatown in Honolulu. More than
$10,000 was contributed by the Chinese as well as by Cancastan friends. In March, 1897, the
Wai Wah Yee Yuen ( Hui-hua yu-yen & 225 By )( literally means "a hospital to benefit the
Chinese" ) was opened. The United Chinese Society, invited prominent Chinese, Hawaiians and
Cancasians to the occasion. President Sanford Dole and many high-ranking officials of the
Republic of Hawaii attended the ceremony™. ?

The prospect of the American Annexation caused great alarm among the Chinese residents
in Hawaii. The United Chinese Society tried its best to defend civil rights under the shadow of
the Chinese Exclasion Acts of the United States. Although the Republic of Hawaii did not give
up its anti-Chinese stand, it was more plantation-oriénted than the monarchy had been.
Anticipating that Annexation fo the United States would stop Chinese immigration, it admitted
more Chinese labourers to Hawaii before the Annexation. In 1895, some 1087 Chinese were
admitted as workers on the rice and sugar plantations, More than 6,000 Chinege contract
labourers were brought in during 1896 and 1897°",

®For a description of the epidemic, see The Friend, 54:9(Sept.; 1895), p.72. Ascording to the report of The Friend, a general
cleaning of the city began on Aug. 23, Honolulu was divided into ten disiricts. Many foul places were cleaned out, especially
in Chinatown and great quandities of disinfectants were used. The diseass was termed as "Asiatic cholera” by the Board of
Health of Honolulu.

*For the details on the establishment of the Wai Wah Yes Yuen, see Charles, E. Glick, op.cit., pp. 234-235. The Chinese of
Hawaii, Vol. 1. Goo Kim Fui, op.cit, p.271-274, :

*The figures estimated by Professor Charles E. Glick are somewhat different from Goo's account. For a comparison fo the
number of Chinese migrants coming to Hawaii during these years, see Charles E. Glick, op.cit.,, p.21, and Goo Kim Fui,
op.cit., pp.60-63 ’
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As the annexation approached, the Chinese residents in Hawaii were worried that they
would be legally discriminated against by American laws. They feared that they would be
singled out for bad treatment. Their worries were not without grounds. Act after act was passed
in the United States Congress to restrict the rights of Chinese immigrants in the United States™.
Anti-Chinese sentiment continued to prevail in Hawaii due to the influence if not
encouragement from the U.S. West Coast. As early as 1887, the "Reform Constitution" denied
naturalized Chinese residents the right to vote, After the overthrow of the monarchy, Japanese,
but not Chinese, were granted the franchise on the same basis as Cauncasians and Hawaiians.
When the Chinese requested to be granted the franchise in 1894, their request was again denied,
An editorial in the Pacific Commercial Advertiser justified the denial: "the overwhelming
majority of Chinese migrants are not...identificd with Hawaii's interests, social as well as
material."® Under these circumstances, the future of Chinese residents in Hawaii looked
gloomy. In order to fight for their future pelitical rights after annexation, the United Chinese

Society emplayed a Caucasian lawyer to present their case to the American delegates when they
came to Honolulu, The officers of the United Chinese Society met the delegates twice to discuss
the future of the Chinese status in Hawaii. They demanded the United States government to
recognize Chinese rights of residence in Hawaii by such concessions as the acceptance of
naturalized Chinese migrants and Hawaiian-born Chinese as American citizens, free travel of
Hawaiian Chincse to and from the American continent, no restrictions on the coming of
Chinese students, merchants, teachers and professionals to Hawaii after the annexation, and the

same protection and treatment of Chinese residents as other migrants®.

For the various anti-chinese regulations, se¢ Chinese Bureau, ed, The law and Regualtions Restricting Chinese
Immigration.

B the United States, anti-Chinese sentiments had run high since the establishment of the Workingmen's Party in california
and other states in the late 1870'%. Tn 1880, both major political parties in the United States favored the restriction of Chinese
iramigration in their national platforms. In 1880, a new ireaty was concluded betwesn China and the United States,
permitting hte mutual exclusion of irnmigration. Por details, see Carl Wittke, We Who Built America (1965), pp.476-477.
For the full texts of the Chinese exclusion acts, see Chinese Burean, ed, The law and Regualtions Restricting Chinese
Immigration. By the end of 1880's, on the American continent, the application of the Scott Act was extended to its extreme
limits. Many Chinese who went back China for a visit were not allowed to come back the United States. See B.L. Sung, The
Story of the Chinese in America (New Yok, Collier Books, 1971), pp. 53-54.

MGoo had'a detailed account on the petitions. According to Goo he went to see President dole and the cabinet members of the
Provisional Government three times in May, 1894 asking oft fair treatment of the Chinese. President Sanford B. Dole, a
long-time Christian friend of Goo, promised to help Goo in seeking a better treatment of Chinese migrants in Hawaii. See

Goo Kim Fui, op.cit., pp. 124-129.
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In addition to the official visits, many Chinese community leaders also exercised their
personal influence to get better treatment for the Chinese. For example, Goo Kim Fui, then the
president of the United Chinese Society, went privately to visit the American delegation to
Hawaii and the Hawaiian representatives to the United States, to express his concern over the
future of the Chinese in Hawaii. He saw his long-time Christian friend, Sanford B. Dole, the
President of the Republic of Hawaii and the chief negotiator in Hawaii with the United States
over the anmexation several times, and requested his assistance in helping the Chinese migrants
fight for their rights. He also hired Caucasian columnists | to defend the Chinese case in
American newspapers”. Furthermore, through his personal friendship; he persuaded another
Hawaiian delegate, Judge Frear, to present the Chinese case in the United States Senate. Judge
Frear with the assistance of a Caucasian lawyer, submitted a proposal to the U.S. Senate to grant
Amirican ¢itizenship to naturaliied Chinese migrants and Hawaiian-born Chinese, The
proposal was-adopted without challenge in the U.S. Senate®.

With the application of the Chinese Exclusion Act to Hawaii, the migration of Chinese to
Hawaii was heavily restricted. With the exception of a small group of students, teachers and
merchan{s, the Chinese were no longer allowed to come to Hawaii. -Following annexation to the
United States, the Chinese who had become naturalized subjects of Hawaii were granted
American citizenship though American laws barred further naturalization of alien Chinese,
However, Chinese children born in Hawaii prior to as well as after the annexation, qualified for

American citizenship under the principle of jus soli.

Christian Activities among the Chinese in Hawaii

In 1873, the Y.M.C.A. in Honolulu hired a Chinese pastor, Sit Moon from San Fancisco,
to work among the Chinese in Hawaii. Sit Moon met Goo Kim Fui and they read the Bible
together for about one year™. They then initiated the founding of the Cheng-tao-hui, commonly

*Thid,, p. 131.

*The United States government appointed a five-man commission to settle the annexation process. Sanford Dole and judge
Frear, both from hawaii and representing the people of Hawaii, were in teh Commission. According to Goo's remaiks, both
Dole and Frear were his longtime fiends. For the details on Gil's remarks and the pro and con discussions between Goo and
the Hawaiian delegates, see Goo Kim Fui, op.cit,, pp. 131-134.

FCharles E. Glick, op.cit., p. 225. Goo Kim Fui, op.cit., p 134,

%Charles E. Glick, op.cit., p.212. Goo Kim Fui, op.it,, p.98.
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known as the Chinese Christian Association ( CCA ) or Chinese Y.M.C.A. of Hawaii in 1877,
ﬂiough they continived to attend the church service of Rev. Samuel C. Damon's Seamen's Bethel
Church®®. Sanford B. Dole assisted them in drawing up a constitution and by-laws. On
November 13, 1877, King Kalakaua and his privy council granted the Chinese Christian
Association a charter®. The first meeting house of the CCA was erected in 1877 in Nuvanu
Street"!, The original purpose of the organization was to expand Christian influence among the
Ciu'nese residents in Hawaii. The main objective of the CCA was to promote and inspire
Chinese to become Christians®. In order to facilitate gospel preaching, non-believers were
allowed to join the CCA as associate members. The requirements of associate membership were

the denounciation of the habit of idol worship and the regular church attendance®.

As the number of Chinese converts increased, the need to set up a separate Chinese
Christian ¢hurch grew. On May 21, 1879, a Chinese congregation was established on Nunanu
Strest. At the first meeting, it was resolved to build a church building. They set up an

cleven-member managment committee of six Caucasian and five Chinese Christians™.

To erect the church building, a fund-raising campaign was launched among the Chrigtians
and non-Christians, Chinese as well as Caucasians. The Caucasians gave $4,848, while the
Chinese contribated $4,776. Forty-four Caucasians, three Hawaiians and 131 Chinese
. companies and individuals made contributions. The largest sum came from J.T. Waterhouse
who contributed a total of $1,200, and the smallest contribution was one dollar. Among the
- Chinese donors; the great majority of them were non-believers, including the notorious Chung
Afong. Probably, the denations were collected through personal connections of the Christian
converts. In addition to the regular subscriptions, a buffet party was held. The party raised
another $1,800 or so for the church building fund®. '

#The Chinese. Christain Association of Hawaii, Centennial Yearbook, 1877-1977(Honolulu, Chinese Christain Association,
1977),
“Ibid., pp. 6, 12.

“'The Chinese Christian Association of Hawaii, op.cit, p. 13.
“hid,, p.12. Goo Kim Fui, op.cit., pp.236-239.
“Ibid, p.238.
. “bid,,p. 216.
“Ibid. pp. 223-235.



50

With a separate Chinese congregation established, many more Chinese came and were
converted to Chuistianity. In early 1880, a piece of land at Fort Street was bought. About one
year later; the new church building was completed. On January 2, 1881, a Saturday, an opening
ceremony -was held to dedicate the church building to God. It was called the Chinese Church
and generally referred as the Fort Street Chinese Church®. Revenend Samuel Damon was
invited to deliever the first sermon. Many Caucasian Christian missionaries attended the
ceremony, as did King Kalakaua and his companions. The Caucasian Christian missionarics
who had been working among the Hawaiians since 1820's, had started to pay attention fo
Chinese migrants in the 1870'sas the number of Chinese increased. Their active participation in
the founding of a Chinese Christian church indicated their keen interest in gospel work among
the Chinese”. The Fort Street Chinese Church seemed to attract great attention among the
Chinese migrants. By 1883, more than 100 people had been baptized while many others came to
the Saturday services regularly®,

In 1881, the CCA sold its property and began to use the facilities of the newly founded
Fort Street Chinese Church. The Fort Strect Chinese Church also set up a lodging house to
provide lodging facilities for transients. As the church members and CCA. members increased,

“The Fort Street Chinese Chruch moved from the Fort Street to South King Street in 1929 and changed its name formaily to
The First Chinese Church of Christ in Hawaii. The new church building looks fike a replica of the old one at the Fort Street.
For the picture of the Fort Street Chinese Church see, The Chinese Christian Asocidtion of Hawaii, op.cit., p.24. Many Fort
Street Chinese Church members Iater became strong supporters of Sun Yat-sen's revolutionary movement. For details, sce
Inma Tam Soong, "Christian Leaders of Hsing Chung Hui," paper presented at the International Symposium on, "Dr. Sun
Yat-set, Founder of the Republic of China," in June, 1991, Honolulu, Hawaii,

“For the text of Sarmuel Dmon's sermon on this’ occasion, see Samuel Damon, "Address ai the Chinese Church, Sabbath
Afternoon, Jan. 2, 1881," The Friend, 38:1, Supplement (Jan., 1881), The sermon covered the history of Christian
missionary efforts among the Chinese in Hawaii during the twenty-five year period preceding 1881, A list of the contributors'
names also appears in the Supplement, See Tablel for a break-down of donations,

Tablet Number of Doner for the Fort Street Chinese Church
* Chinese Non-Chinese

$501-1200 0 1
$250- 500 3 1
$100- 249 9 12
§ 51.. 99 g 0
$ 20- 50 35 20
$ 10- 19 ) D
$ 5. 9 37 3
$ 1- 4 I 0

* Except three Hawaitan entities with a total of $ 22, all others were Caucasians.
Source: Goe Kim Fui, op.cit., pp. 223-234. The Friends, 38;1 (Jan., 1881), supplement.
“*For the names of these baptized during this period, see Goo Kim Fui, op.cit,, pp.218-223. The Baptism Record of the
Members of Chinese Christian Church of Honolulu, Hawaii (Honolulu, 1929 recopied),
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an annex building, named "Sociéty Hall," was added as the CCA's building in 1885. The Fort
Street Chinese Church and the CCA now could lend support to each other in their religions
activities®,

Both the Fort Street Chinese Church and CCA. provided free education in English and
Chinese ( Cantonese } for the children of Chinese migrants. The total number of students in
these two organizations was about three hundred at one time. Children from ages six to sixfeen
were admitted to study there. Educational expenses came from the church, the United Chinese
Society and individual sponsors. Many of these students later entered colleges™.

As many Chinese migrants settled down in Hawaii, early Chinese migrants started to form
associations to take care of burials and bought land for Chinese cemeteries. A Chinese Christian
cemetery was set up as early as in 1875. The membership fee for the cemetery association was
five dollars. In 1882, when the CCA sold its property for $2,500, it donated the money to the
Chmese Christian Cemetery Association™.

‘A study of the membership of the Fort Street Chinese Church in the early days of its
existence reveals that during the first two decades of its existence, altogether 306 adulis joined
the Fort Street Chinese Church, and 158 children were baptized. According to the existing
records, the Fort Street Chinese Church was generally regarded as a Hakka church though some
of its members came from the Cantonese districts in China. The data further indicate that the
Fort Street Chinese Church was primarily a family church. About forty or so families
constituted nearly 90% of the church membership. The sex ratio- between adult males and
females was 212:94, a figure much higher than the ordinary _raﬁo among Chinese residents in
Hawaii at the titne. The majority. were merchants and there were many housewives™.

The Establishment of the Chinese Consulate in Honolulu

*Goo Kim Fui, op.cit.,, pp. 217, 238-239. As a practice, the names of the members were written in both Chinese and English
in the early days. And the dialect identities were also tocarded in the The Baptism Record of the Members of Chinese
Christian Church of Honolulu, Hawaii up to the 1940's, Presumably, the second and thitd genetations of the natural-bom
Hawaiian Chinese grew up and many of them no longer used dialect identities as the main group identity.

*Goo Kim Fui, op-cit., pp. 270-271.

*The Chinese Christian Association of Hawaii, op.cit, pp.12-13, Goo Kim Fui, op.cit., p.238.

“Various figures are derived from The Baptism Record of The Members of Chinese Christian Church of Honolulu, Hawaii.
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In October, 1898, the Chinese government officially established a consulate in Honolulu.
Yong Wei Pin (Yang Wei-pin 45 Bj#2 ™), the first consul, and his interpreters from China
arrived in Honolukn on October 12. Goo Kim Fui, the president of the United Chinese Society,
was appointed by the Chinese government as the vice-consul. The United Chinese Society began
to work closely with the newly established consulate to protect the interests of Chinese migrants
in Hawaii™.

Since Chinese labourers were not allowed to migrate to Hawaii after the annexation, many
Chinese migrants with return permits issucd by the Hawaiian government prior to the
annexation were detained by the U.S.Immigration Office when they came back. The Chinese
Consulate assigned its vice-consul to sit in the court as an observer in these cases. The
Hawaiian high court ¢ventually ruled that the return permits should be honored. Nevertheless,
tiw American immigration officers continued to challenge the validity of the re-entry permits
issued by the Hawaiian government. On the advice of the Chinese Consulate, 112 detained
Chinese contributed $10 each to legal expenses in order to send a Caucasian lawyer to
_ Washington D. C. to appeal their cases. The Washington authorities finally recognized the

| validity of the Hawaiian re-enfry permits®.

~ In December 1899, another epidemic broke out mear Chinatown®. Health authorities
maiked all of Chinatown as a quarantine area, and residents were not allowed to leave the area.
'The sick were taken to a government clinic, and the dead were burned. Although many
conternporary Chinese did not believe that there was an epidemic in Honolulu at tﬁe time, the
anthorities adopted preventive methods. In order to eliminate the epidemic, the health

“Yong was a controversial figure. He was a native of Chung-shan where a great umber of the chinese Labourers in Hawaii
and teh United States came from. Yong was supposed to be on good ferm with the Chinese migrants in Hawaii and fo have
been familiar with the local conditions. Although Yong was once commended in the Chinese newspaper for his efforts during
the 1900 fire, Goo seems 1o have regarded his as an inexperienced dipiomat who did not perform his duties well: See Goo
Kim Fui, op.cit., p.154. Yong was later tireatened with death by a group of Chinese migrants for his role as a supporter of
the protect the Emperor Society. See "Chi Tan-hsiang-shan lin-shih Yang Wei-pin shou hsia” (Notr on the treat received by
Yang Wei-pin, the Chinese consul in Honolulu), Chiing-yi pao (a periodical published by the Protect the Emperor Society),
Vol. 55 (Aug, 25, 1900). Inmid-1900, Yong proposed to send parts of the relief fand of the 1900 fire to Peking for repair to
the Empress Dowager's sumumer palace. His proposal was challenged by the United Chinese Society in the court.
Subsequently, Yong was recalled in late 1902. See Charles e. Glick, op.cit,, pp. 283-284. Since then, Goo was appointed as
the Acting consul. Goo Kim Fui, op.cit, p. 169. ) ’

*Goo Kim Fui, op.cit,, p 135.

#Por discussions on the epidemic and the 1900 fire, see Goo Kim Fui, op.cit,, pp. 141-158. Charles E. Glick, op.cit., pp.

' 229-231, The Friend, 58:1 (Jan,, 1900), pp.2-3. "T'an-hsiang-shan Hia-jen pei nan tsan chuang chi," (The tragic conditions.
of the Honolulu Chinese in the 1900 fire), Chiing-yi pao, Vol.36 (Feb.20, 1900).
*Charles E. Glick, op.cit,, p. 229. '
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anthorities adopted the "burn-éut" policy. Any house with an infected person was bumed down,
and a great amount of merchandise was destroyed. The authorities refused to deal with
complaints in regard to the damage. Through 2 statement, that the merchants had been warned
to pack their goods for a quick and ready removal. To avoid disputes over the value of the
destroyed goods, the Chinese Consulate secured a promise from the health authorities to
estimate the values of the properties and goods before they burned the shops. As more people
died and the plague continued for more than one month, authorities decided to end it by burning
houses quickly after deaths occurred. By the end of Decembér, more than 100 shops had been
burned down, and about 8,000 Chinese, Japanese and Hawaiians were put into a concentration
camp in Kalihi. On January 20, 1900, a disastrous fire finally broke out in the quarantined area,
which nearly consumed the whole of Chinatown. Although the government contended that the
fire got out of control due to a sudden shift in the wind, it was generally believed among the

Chinese residents that the govenuneﬁt had deliberately allowed the area to burn down.

The Hawaiian authorities housed the victims of the fire in wood factories in Kalihi.
Chinese, Japanese and Hawaiians were all crowded together, but no Caucasians were sent there.
Perhaps due to the fear of plague, some Caucasian newspapers again launched an anti-Chinese
campaign. Some even suggested deportation of Chinese migrants. The Chinese Consulate
secared a fim promise from President Dole not to consider the deportation®. To help their
follow Chinese migrants, the Chinese community raised funds to support relief work. On
February 17, one day after the quarantine was lifted, the newly established Chinese Consulate
launched a relief-fund campaign and the United Chinese Society answered the call immediately.
More than $20,000 was raised. Free food was distributed and free return boat tickets to China

were provided for the needy™.

Concluding Remarks

Today, it seems that it would have been quite logical to grant the natualized Chinese

residents and those born in Hawaii prior to the American Annexation in 1898 as American

Chinese vice-consul Goo Kim Fui exercised his personal connection 1o secure a firm promise from Sanford Dole, then still
was the President of the Republic of Hawaii, net to consider the deportation policy. The promise calmed the
already-frightened victoms. For details, s (oo Kim Fui, op.cit., pp. 147-148.

“Ibid.,pp. 145-154.
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citizenship. But historical records show that the political rights of the Chinese in Hawaii and the
United States had been neglected since the 1880's. The Chinese Exclusion Act in the United
States and the Workingmen's Party in Hawaii cansed great alarm to the Chinese residents in
Hawaii. During the annexation negotiations between the United States and the Hawaiian
* Republic, even the chief negotiator on the Hawaiian side, President Dole, was not sure that the
Chinese migrants could be treated equally as other peoples. In order to overcome the difficulties
of the Chinese migrants, the United Chinese Society did i-ts best to win the sﬁpport of the
Hawailan delegates and the sympathy of the American delegates. With the assistance of a
Caucasian lawyer, the United Chinese Society repeatedly presented its case to the delegates. It
even paid some Caucasian colummists to write favorable articles on the Chinese migrants in
Hawaii in major newspapers in the United States™. The Society's efforts seem to have been
successful. The Chinese community rejoiced at hearing that all naturalized subjects of Hawaii
and those born in Hawaii could become American citizens when the United States formally
annexed Hawaii in August, 1898.

Nonetheless, the political rights and economic prosperity of the Hawaiian Chinese were
hard earned rather than free gifts from the Hawaiian society. Historical records farther show
that the Chinese in Hawaii began to think of themselves as settlers as early as the 1880's.
Although many of them continned to pay attention to their homeland, they began to weigh the
local interest more heavily than their loyalty to the Chinese government. In order to aveid a
conflict between Chinese migrants and Japanese migrants in Hawaii after the Sino-Japanese
War ( 1894-95 ), Chinese community leaders even requested that the Hawaiian government
adopt necessary steps to prevent violence®, Furthermore, when Chinese migrants faced
anti-Chinese agitation and potential racial discrimination after the American Annexation, they
did not withdraw from the fighting ground. Instead, they fought for full equality and sought
U.S. citizenship. It seems that the Chinese in Hawaii were ready to seitle down in their adopted
land by the turn of the twentieth century.

®Goo Kim Fui, op.cit., p.131.
OTbid,, p. 123.
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A Study of Small Class Size in The United States:
The Perceptions of State Education Department,

Teachers And School Principals Attitudes
Toward Reducing Class Size

I-chung Lin”

Abstract

The purpose of this study was to investigate the similarities and differences of the siate
legal regulations related to class size; what benefits teachers perceive a student would gain
from small classes; what benefits teachers themselves could obtain by reducing class size; and
what the principale perceive students and teachers could benefit from reducing class size; and
the problem of implememing small classes the principals face.

This was a descriptive study. Thirty-seven Siate Education Department's regulations or
acts about class size were collected to analyze the philosophy of reducing class size, the
adopied number in class sizes, and the logistic of the gystems. Seventy-one questionnaires of
100 samples were collected 1o survey teachers' opinions about smaller class size, and 5 school
principals were interviewed to understand the general considerstions of implementing reducing

class size.

The findings of the study were as follows, first, most of state regulations have specific
numbers with regard to class size, and have supporting systems and strategies to help local
school systems. Second, the results matched with other studies. Teachers do perceive there are
benefits from reducing class size. However, teachers do not agree strongly and completely on
the advantages which their students could gain from reducing class size. Third, the principals
perceived that small class size had a greater effect on students than on teachers. The most
difficult issue of implementing smaller classes is financial problems.

From those findings, several suggestions are given. In addition to putting numbers on
regulations or acts, state governments should provide more financial support and other support
programs such as teacher training to help {ocal school systems. Reducing class size is only one
of the factors which influence students' learning. Employing various instructional and teaching
strategies along with reducing class size might provide a better learning environment to

students.

* College of Arts, Tunghai University
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Introduction

Education is a fundamental need of any society and human beings. What the
human being will be and -what the future will b‘e all depend on education.
However, the outcome of the contemporary education'has proven to be
disappointing during recent decades. Many research studies have focused on
solutions for the problem of poor educational outcomes. Reduction in class size is

one of the issues frequently studied.

Many research studies of small class size put an emphasis on the learning
achievement and the behavior improvement of students. Opinions from the
teacher's viewpoint are seldom reviewed by tresearchers. Since teachers have an
important rele in the students’ learning and behavior activities, it is therefore
important to study teachers' feelings, reactions and beliefs concerning the issue of

class size.

Identification of the Problem

Generally speaking, there are about 22 to 25 students in one American
classroom. Research (Bain & Achilles, 1986) shows that reducing class size
would increase student achievement and decrease ‘behavior problems. Other
researchers ( Mayhew, 1983; Bourke; 1986, Chandler 1988; Malloy & Gilman,
1989) argued that reducing student number would not directly cause the
improvement of learning. However, both researchers agreed that students in small
classes have high motivation, less behavior problems, and more participation in

activities. These results were fascinating.

In many countries, one teacher to 40-50 students is quite common, comparing
international; the science and math test score, the class size of those countries,
which have higher scores afe not necessarily smaller. Some countries have 30-40
students in one classroom. Smaller class size does not promise the higher
academic achievement and good behavior (Tomlinson, 1988).
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This phenomenon, a large class with higher scores, is very common among
oriental countries. The oriental philosophy sees education as an important and
fandamental basis to shape or to form a complete person. People believe
education is the most important thing to young children. This kind of philosophy
helps children to form a special respect for the teacher. Teachers' authority and
power are very high and parents believe that students should work hard. If

students do not study well, teachers have the right to punish them.

Parents, on the other hand, pay a lot of attention to education. In addition to
totally supporting schools' and teachers' decisions, parents also help and examine
their children's progress. The social and parental pressure and expectation make

students work harder-than other countries.

Moreover, the oriental education philosophy believes every child is unique
and educable. Even some children who cannot learn quickly, can obtain the

knowledge and skills if they continue to work hard.

Statement of the Problem

1

In Taiwan, there are about 45 to 50 students in one classroom with one
‘teacher conducting the whole group in teaching and learning activities. Although
the students are homogeneous; compulsory education is required. The schools'
strict discipline, either academic or behavior, have been supported by the parents.
Comparing the class size with the United States, it is really not an appropriate
class size-for the Taiwan elementary education. It is especially not for the lower
grades. With 50 students, the teacher cannot provide individualization to
diagnose the students' learning nceds, and it is also impossible to pay close

attention io individual differences among students.

As the matter of fact, there are parents who complain that teachers,
sométimes, cannot and/or do not want to help their children. Only a few students
can get extra attention and help from teachers. Some students who have special
needs such as gifted talents, learning problems, or handicapping disorders cannot

get enough appropriate instructional help and support from their teachers.
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On the other hand, most teachers in Taiwan feel exhausted and frustrated
after work. To an elementary school teach.er, the daily routine constitutes giving
five or six 40-minute lectures to 50 stndents, checking and marking 50 papers or
assignments, and managing class climate. The everyday workload is so heavy that
teachers do not have any more energy and time to give individual help. and
instraction. The frustration and dissatisfaction influences teachers' attitudes and

the effectiveness of their teaching .

As an elementary school principal, the student's academic achievement and
behavior are two main considerations to this researcher. However, since the
workload of teachers in this researcher's school is so heavy, it is hard to ask
teachers to give each student individualized instruction and learning activities.
This problem was complicated. No one simple solution can solve this problem.
Reducing student number (class size) might be a possible way to diminish the
'problem. This issue was interesting to this reséarcher and unseful to the school

this researcher serves.

Review of The Literature

The review of the literature addressed six aspects. These six aspeéts were: (a)
the history -of small class size movément; (b) young chiidren: special
psychological needs and learning support; (¢) the effects of small class size: two
conflicting findings; (d) two states currently using plans for smaller class size;
(e)-other important factors influencing learming achievement; and (f) which is
better: smaller or larger classes? nationwide and international comparisons. This

review started with the history of small class size movement.

The History of Small Class Size Movement

Since Glass and Smith (1979) published the results of their meta-analysis
study of state educational departments, administrators, teachers and parents were
so enthusiastic about the onicome and effect of learning as a result of reducing

class size. Although the long-term results and effects of reducing class size were
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not clear from the research, many state educational departments proposed large
budgets to reduce average class size as a means of improving student academic

achievement and attracting more qualified teachers.

L

The main and basic concept of this movement -- reducing class size -- is
“small is better." The public, pareﬁts and teachers believe that small classes will
increase students' academic achievement, This idea becomes one of the issues of

the current educational reform movement.

This kind of movement was shaped by four major influential groups: parents,
teachers, administrators and politicians. Parents believed that small classes were
important for their children's learning. When in a small class, each child in the
classroom could get more attention, more individual help and instruction, and
more care from teachers. Although parents wanted smaller classes, they were

reluctant to pay for the cost through increased taxes (Chase, Mueller & Walden,

1986).

The professional educational associations and organizations claimed that the
current working condition and salary of teachers could not keep good people in
the educational field. Because of the quality of teacher candidates and low salary,

the quality of the educational outcome was far beyond the society's expectation.

Based on the propaganda of the professional teacher associations, the reduction of -

class size became the only solution to this problem. The professional associations
and unions viewed class size reduction as a technique to increase union
membership and to improve working conditions. Thus class size served as a
smokescreen to draw atiention away from what needs to be done to improve
education. Therefore, the public does believe that larger classes would increase
the teachers' workload and reduce the effectiveness of education. The politician
uses the reduction of class size to cultivate both the teacher and the parent vote.
Because of the pressures- from the parents, the public, teacher unions, and
political groups, educational administrators convince themselves that smali class
size is the best solution for diminishing all these pressure and to improve the

quality of education.
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The cost of reducing of class size is very expensive. Physical buildings,
equipment, extra teachers and teaching aides require a great deal of money, Is the
benefit worthy? Could the money be better spent? If no one notices or cares
whether reducing class size is cost-effective, reducing class size is only another

unsuccessful educational bandwagon or meaningless administrative exercise.

Young Children's Special Psychological Needs and Learning Support

According to educators in the Association for Supervision and Curriculum
Development (1975), five- to seven-year old children need individual support and
instruction to foster their cognitive development and to correct their egocentric

views. Following is a list of needs for young children.

1. "Socially children face more new challenges, tend to select two .or three best
friends, quarrel frequently, and need teacher affection and approval.

2. Embtionally children express feelings openly, need frequent reassurance, and
are beginning to accept rules.

3. Physically small muscle and coordination are still developing; and large
muscle coordination is sufficient for game playing and handling tools and
materials.

4. Thinking skills are developing and attention span increases during the five to
seven period.

5. Memory skills are best for concrete sequence; and there is improved
differentiation between fantasy and reality. ‘

6. Laﬁguage skills are developing." (p 27).

Because of these special needs, one-on-one teaching is the best and most
effective teachfng method. Teachers can give feedback immediately, and modify
teaching strategy according to individual needs. However, because of the
flourishing of mass education, the educational systems cannot reach this optimal

educational dream. However, small class size allows for more individualization.

To some educational administrators, one teacher teaching many students is a
more efficient strategy. First, one teacher can guide many students at the same
time. More- students can have the chance to get an education. Second, from a
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social learning psychology viewpoint, a stadent must live and study within a
group of peers to develop his social and behavioral skills, and cooperation. Third,
budget limitations prevent smaller class size. One-to-many becomes the most

common strategy.

What is the appropriate class size? What is the class size that can cost less
and also reach the educational expectation? The debate of optimum class size has
been argued for a long time. From ancient Greek definition to current research

findings, there is no perfect or right number for this debate.

However, the outcome of the current education was not to satisfy the public,
parents and educational administrators. The idea and research of reducing class

size appears to study the relationship betwecn class size and the student's

learning achievement.

The Effects of Small Class Size: Two Conflicting Findings

Many research studies do not show the effect of the reduction of class size.
In order to clarify the class size issue and draw conclusions from these plentiful
but inconclusive findings, concerning class’ 'sizp, two major controversial studies
are reviewed. Glass and Smith (1978) used meta-analysis method to analyze 80
studies of reducing class size. By the present statistical comparison, Glass and
Smith concluded that decreasing class size could increase student's learning
achievement. From the analysis, the authors drew a derived curve showing the
relationship between class size and student achievement. When class size was less
than 20 students, the achievement increased rapidly. Glass and Smith (1979)
reported that small class size was associated with higher quality classroom

environments, better student attitudes, and greater teacher satisfaction.

On the other hand, the Education Research Service (1980) pointed out that
the analysis of class size by Glass and Smith was not as significant as the anthors

declared: The Education Research Service main statements were:
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1. Students at different levels of persomal and acadeniic development required
different learning conditions. Educators needed to address which type of
students might benefit the most from smallér classes. .

2. The major advantages of small classes were: (a) small classes in the elementary
grades are important for reading and mathematics achievement; (b) small
classes appear to have a positive effect on an elementary student's behavior:
(¢) minority, lower academic ability, economically and/or sacially
disadvantaged students tend to benefit more from small classes.

3. Small class size has little benefi‘f unless teaciiars use appropriate instructional
methods and procedures, _

4. Class size is one of several variables affecting cIassrooni climate and student
achievement including: subject area, nature of learning objectives, évailability
of materials and facilities, instructional methods and procedures used, skills
and temperament of the teacher and support staff, and budgetary constraints,

etc.

Generally speaking, those findings and conclusions remain unchallenged and
are accepted widely. - ;

Two States Currently Using Plans for Smaller Class Size

State regulations on class size have a wide range. Based on the assumption
that smaller classes would have a positive influence on student academic
achievement, many states have spent large amounts of budget monies to reduce -
class size in the primary grades in order to enhance the learning achievement in
school. Indiana's PRIME TIME} Project and Tennessee's STAR Project were two

apparently famous ones.

In 1981, with intention to provide Indidna school children a better start in
school, Indiana spent more than 300 million dollars in the investigation of the
effect on achievement test scores to reducing the student-teacher ratio to 14:1 in
24 kindergarten, first-, and second-grade classrooms around the state. The
schools chosen to participate in PRIME TIME were located in cities, small towns,
and mral arcas (Bain & Achiller, 1986). ‘
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Controversial resuits from the PRIME TIME studies raise the questions
éoncerning the wvalue of small class size. Mayhew (1983), Bourke (1986),
Chandler, (1988) and Malloy and Gilman (1989) stated that there was mno
significant effect for either reading or mathematics. PRIME TIME classes did not
have a higher mean score than the non-PRIME TIME classes. Later Mueller,
‘Chase and Waliden (1988), Gilman (1988), McGilverin, Gilman and Tillitski
(1989), reported controversy in the findings and results: the mean score of

PRIME TIME groups was significantly increased in reading and mathematics; as

well as the self-comcept, attitude toward school, and total affective favored in

PRIME TIME,

However, Gilman, Tillitski, Swan and Stone (1987), and Gilman Tillitski,
Mohr and Stone (1988) demonstrated that many earlier gains which favored small
classes in grade 1 and 2 disappeared in grade 3. The positive effect on academic
achievement may be limited to the early primary grades. The Tennessee
legistature passed the Comprehensive Education Reform Act (CERA) in 1984.
This project involved many components such as Centers of Excellence and the
Tennessee State University Center. The Tennessce State University Center had
many projects and activities related to class size. One of those projects studied

_the effects of a student/teacher ratio of 15:1 on students in grades 1-3. This study
focused on four kinds of student outcomes: achievement in reading and
mathematics, behavior, attendance, and self-concept. This project also included

some teacher variables such as attitudes and use of time,

Bain and Achilles (1986) stated that by comparing 15-student classes to
regular classes, s{ude‘nts in small classes: (a):had higher scores in reading and
mathematics on the California Achievement Test; (b) were quieter, with fewer
student interruptions; (c) showed more appreciation for one another and more
desire to participate in classroom activities; (d) potential disciplinary problems
could be identified and resolved more quickly; (¢) had more learning activities

taking place and participated more often in them.

And, teachers in small classes: (a) had more time to monitor students'

on-task behavior during the instructional process, to provide quicker and more
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thorough feedback to students, to reteach concepts as needed, and to provide
in-depth instruction; (b) could provide greater individualized instruction; (¢} had
greater interaction among students, helped them understand one another, and
increased their desire to understand ome annthef, and increased their desire to

assist one another.

The Tennessee legislature funded 10 million dollars to demonstrate a
statewide project on class size in 1985 (Bain & Achilles, 1986). This new
four-year project was called the Student-Teacher Achievement Ratio Project
(STAR). In this research, several student variables were included: (a)
achievement in reading and mathematics; (b) mastery of the reading/lahguage
arts and mathematics objects established under the Basic Skills First program (c)

self-concept; (d) attendance rates; and (e) retention rates.

The variables of teachers and teacher aides were also studied: (a) the
ed‘ucatmnal backgrounds and experience level; (b) instructional methods used; (c)
teacher morale; and (d ) attendance. By analyzing this project, Bain, Achilles,
Caraher and Whittington (1986) reported that the sinall classes of first graders
performed more favorably on achievement and behavior; teachers reported better
teacher perceptions and teacher comments about instruction and classroom

activity.

Other Important Factors Influencing Learning Achievement

Many researchers argued that small class size was mnof the key factor to
improving academic achievement. There were other factors such as teacher
attitude and morale, classroom and time management, -quality of instriction

methods and materials, student participation and behavior, and school climate.

Glass, Cahen, Smith and Filby (1979) and Cahen and Filby (1979) addressed
the idea, that small classes might increase teacher satisfaction, peer teachmg, and
student discussion; permit more interactive opportumnes for individualized
instruction; improve the quality - and quantity of instruction; enrich the
curriculum; and lower the ratée of student failure. Thé recommendations for

reducing class size included: employing reading -specialists, part-time assistant
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teabhers, paraprofessionals and noninstructional aides; scheduling and grouping
with a classroom; and providing selective small classes for' special need students.
As well as the reduction in class size, this was acéompanied by the support and
education of teachers to enable them to realize the potential of the small class.

However, other researchers indicated that teachers in those small class
projects had more pressure (Chase, Mueller & Walden, 1986). Most teachers still
used the same teaching methods as with large classes (Cacha, 1982; _Hallinan &
Sorensenm, 1985). Also, Gilmaﬁ and Knoll (1984) stated that time management
of teachers in the small class did not change. The instructional time each student

got was the same, and teachérs wasted more time.

The above research provided inconclusive evidence of benefits resulting from

smaller class size.

Which is Better: Smaller or Larger Classes? Nationwide and International Comparisons

Tomlinson (1988) stated 'that, in nationwide tests, the states which ranked on
the top of class éize, such as the District of Columbia (14.3:1), was near last on
the index of achievement (19 of 22). Oregon was 33rd of 50 in class size, but
second from the top in achievement. This result provided little assurance for
states proposing to improve student achievement (test scores). through reduction
of class size. In international tests, many foreign countries such as Japan have
large classes (40-50), less math instructional time, the same amount of homework
each week, and have better achievement scores than the American. This evidence
reveals that there is no linear relaﬁonship between class size and academic

achievement.

Tomlinson stated that the cultural factors such as population characteristics,
tradition of educational expectations and support, curriculum and instructional
methods, the relationship between students and teachers, and students' industry
play more important keys to higher achievement.than small class size.

Although researchers addressed different findings and conclusions, several

common conclusions remain unchallenged: (a) small classes will increase the
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achievement; (b) small classes provide more opportunities for individualized
instruction; (c) small classes will increase teachers' job satisfaction; and (d) there

are still many factors infhiencing the students' achievement.

Questions -

In th1s study, four questmns were addressed

1. What are the s1m11annes and d1fferences of the state ]egal regulations related
to class size? o . .
2. What are the benefits that teachers perceive students coald gain from a class
size of 20 or less?

3. What are the benefits that tear;hers perceived themselves as obtaining by
reducing class size? '

4. What are the benefits principals perceive teachers and students counld get from

reducing class size? What are the problems of implementitig small classes?

Definition of Terms

There were many ways to calculate student number in one classroom. “In this
project, the most common definition of the ratio of class size was the number of
students comipared with the mumber of aduits “in one’ tlassroom during ‘one
instructional period. The adults in the classroom included teachers, teacher
assistants, or any person who was working with students during one formal class

time, except for specialists such as moblllt}r spec1ahsts

From ‘the results of the stud1es (Bam & Achﬂles 1986) the ideal ratio of
student number to adult number in one primary classroom was around or under
15. This ¢lassroom had significant improvement. However, this was only under an
experimental -situation. In ‘real irﬁplementation, it ‘would be hard to reach this
number. In this project, a larger number was used: The stident numbers to adult
numbers in one classroom was 20:1. One téachér conducts 20 students, of, oneé
teacher and one teaching aid conduct 40 students.

H
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Methods and Procedures

Methedology

This was a descriptive study. The purposes of this study were to understand
the following: (a) the similaritjes and differences of the state legal regulations
related to class size; (b) what benefits teachers perceive a student would gain
from small classes; (¢) what benefits teachers 't-hemsel*-ves could obtain by
reducing class size; and (d) how the principals perceive students and teachers

could benefit from reducing class size, and the problem of implementing small
classes. ‘

The class size or the number of students and adults in one classroom depends
on state Iegal regulations and acts or the decision of individual school districts.
Many states have already put class size into lzegal statement 10 ensure the benefits
of students and teachers, and necessary financial support from government. The
state legal documents were first-hand materials to help one understand the
current state regulations and statements about small class size in the clementary
school. As well as looking at state regulations and acts, the teachers' perceptions
and opinions about class size, and how school principals cope with the extra
needs and pressure brought by reducing class size werc examined. Three data
sources were approached: first, state regulations; second, teachers' opinions, and
‘third, the school principals’ opinions and experiences. A letter of request,

questionnaires and interviewing questions were.included in the appendices.

Each state has different regulations about student and adult numbers in one
classroom. The legal regulations and written documentation were analyzed to

understand the philosophy of class size and difference between states,

The beliefs and perceptions from the teachers who were teaching small size
classes and regular classes were collected to address how teachers perceived the
advantages and/or disadvantages of small regﬁlar classes on students; on teachers
themselves such as workload, job satisfaction, why they believed, and how they

coped with the changes of reducing class size.
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School principals were the key peisons in implementing small classes.
Between expensive costs and potential benefits, school administrators must decide
the balance point of whether they should spend the money to get the uncertain
effect of reducmg class size, or choose other alternatives. Durrng the interview
questrons were asked to determlne how school prmcrpals percelved the small
class (advantages and d1sadvantages), how to deal wrth the publrc pressure and
the fmancral dilemma, and how to manage the change brought by reducmg size.

Population and Sample

The ideal situation was to survey all teachers and in the state. However, this
kind of population was too big to.research, and time and budget were too short to
ask every teacher in the State of Kansas. For this researcher's convenience,
elementary school teachers (K-3) who teach in Wichita, Kansas, USD- 259 were
used as the target population. One hundred teachers were selected randomly from
648 teachets, in kindergarten through third grade of 65 schools. Approximately
fifteen percent were randomly selected to answer the questionnaires. for this
study: twenty teachers in kindergarten, thirty teachers in first grade;- thirty
teachers in second grade, and twenty teachers in third grade. Since the normal
:questionnaire return rate is about 30 to 45 percent, a large sample size was used
to.insure that there were enough data.

Five elementary school priticipals were chosen by recommendations, within
elementary schools around. Wichita, Kansas to ‘interview. Permission was obtained
from these principals in order to use collected data. |

Instruments

Data for thrs study were collected through the followrng sources:

- A letter of request was malled to 50 State Departments of Education
Personnel to collect the state reguIatrons A questronnaue desrgned by this
researcher was used as an instrument and malled to 100 subjects to access

tcachers' opinion and perceptron of class size. In order to simplify the proeess
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and to get a higher return rate, most of the questi.ons in the questionnaire were

rﬁultiple choice, using a five-point Likert Scale (see Appendix A).

An audio-taped, face-to-face interview with the school principals was used to
gather information and data of their opinion and perception of reducing class

size. An interview guide was used as a base for the interviewing activity (see

Appendix B).

Procedures for Data Collection

This study was conducted from December, 1990 through May 1991. The
request letter was 'mailed_ to State Education Departments the third week of
December. During the month of January both questionnaires were designed and
modified in the first week of February the questionnaires were mailed to 100
teachers. Interviews with school principals were held from the second week of
February through the middle of March. At that time, the state regulations for

class size were analyzed. The data from teacher questionnaires and school

principals’ interviews were collected in the third weck of March; the analyzing
and scanning work were completed by the end of March. Beginning in April, the

research data were complied.

Simple statistics were used to process the data. Since a lot of the data was

descriptive and quantitative,.tables were used to represent the results.

Data Analysis

After gathering data from the states, teachers and principals,; each set of data

was processed separately. This data was uwsed to answer the initial research
questions.

The first data coliecied was from State;Departments of Education. The
following research questions were answered. What are the similarities and
differences of the state legal regulations related to class size? These data were
collected and analyzed for the following information: What is the recommended
ratio of students per teacher? How do the State Educational Departments
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recommend reducing class size? Does the State Educational - Departmerits
recommend hiring mdre certificated teachers or teacher aides? If they recommend
hiring teacher aides, then what is the qualification of those teacher aides? How do
. the State Educational Departments support the movement of small classes? Do
they develop new instructional materials, provide teaching strategies, or teacﬁer
trainiﬂg? Since this data was descriptive and quantitative, tables were used.to

represent the results.

The second data collected came from teachers in kindergarien through third
grade in Wichita, Kansas, USD 259, Two basic categories of information were
addressed: (a) what are the benefits .thatlt-eachers perceive studenis could gain
from small classes? (b) what are the benefits that teachers perceived themselves
obtaining by reducing class size? These data were designed using a Likert Scale

and was displayed using a mean score of each item.

The final data collected came from principals in the Wichita public school
system. The following questions were addressed: What are the benefits principals
perceive teachers and students counld get from reducing class size? What are the
problems of implementing small classes? The results of these data were collected
and analyzed. for the following information: What is the perception of the
principals toward smaller classes? What are the benefits and weaknesses from the

‘principals' pe;ceptidn? What are the major problems of implementing smaller
classes? Concerns for implementing smaller classes include financial and
physical support and teacher training. What kind of support is needed from state
government or the school board to implement smaller classes? This information

was reported through a quantitative report of data.

Limitations of the Study

Because of the shortage of time and budget, a comparative studj could not be
conducted: [deally the reésearcher would have liked to compare:students in a
larger class and year later a smaller class, This stady assumed that the smaller

classes may really improve students' academic and nonacademic achievement.
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Second, the sample of this study only included a small sample of teachers
and principals chosen around Wichita, Kansas. The expanded generalization may

not be strong enough to support those used in the data.

Results of the Study

Presentation of Findings

The puarpose of this study was to understand: (a) the similarities and
differences of the state Iegal regulations related to class size; (b) what benefits
teachers perceive students would gain from small classes; (¢) what benefits

teachers themselves could obtain by reducing class size; and (d) to understand

what the principals perceived teachers and students could benefit from reducing’

class size, and the problem of implementing small classes.

The following discussion was based on the data received from the states,
school teachers and principals. First the data were analyzed and separated into
three parts according to their sources. The data profile, of small class size, was
concluded by combining the three data analysis intd one. The first set of data
answered what the similarities and differences of the state legal regulations are in

relation to the class size.

Findings of State Regulations

There were 50 Jetters mailed to 50 States' Department of Education
reduesting information about state regulations of class size. Each state was given
to the middle of January, 1991 to respond. A total of 37 states, 74%, responded
to the request. Twenty-six percent, 13 states, did not respond with these 37
respondents, 62% or 23 states have regulations regarding the class size, and 14
states, 38% do not have legal documents about the class size. The distribution of
class size, from kindergarten through third grade of 23 responding states with
regulations is shown in Table 1 and 2. Of the 23 states, the maximum number of

students allowed in a classroom taught by one teacher per grade level ranged from
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"~ 17 to 35. The most frequent cut-off points for class size:on all four levels were 20
and 25. Of the 23"states responding to this study, six have regulations of 20 or
less students in a classroom on all four levels. The six states with regulations of
class size thh 20 or less are Alabama, Indiana, Kentucky, Rhode Island,

Vermont and Washington.

In kindergarten only two states allowed more than 25 students in a
classroom. The states were California and Louisiana. In first and second "grade,
Cahforma Lou1s1ana and Massachusetts allowed class sizes of 26 or more.

Massachusetts allows classes of 35 fmm fu'st through th11‘d grade

In third grade scven states allowed class sizes. of 26 or more. students. The
seven states:-are, California, Hawaii, Idaho, Lonisiana, -Massachnsetts, Missouri,
and Montana. Table 2 has a complete listing of 50 states: 23 states mandated
class size ratio; 14 states left it to. the local school district discretion and 13

states did not respond.

:Table 1 -Distribution of Class Size .. .

Maximum Number .of ‘- Nuinber of States by Grade Level
_Students Allowed - K . - .1st . 2nd . 3rd
17
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20
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22
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25
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Table 2 Summary of Mandated/Recommended Class Size for K-3 of
. State Regulations
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Montana

States K Ist
-Klabamz-i- ------ 17
Alaska
Arizona - -
Arkansas 20 25
California 31 30
Colorado
Connecticut -- -
Delaware
Florida - ad’ ea
Georgia 18 21
Hawaii 200 20
Idaho 23 23
Tllinois '
Indiana 18 18"
Iowa
Kansas
Kentucky 20 20
Louisiana 26, 26
Maine -- -
Maryland
Massachusetts 25 ; 3'.:_5 _
Michigan 25 25
Minnesota -- -
Mississippi -- -~

] Missquri _ 25 25
24 -

25

30

20

20

-+ 26

25

30

20

26

Remarks
(Budget plan should be submitted
to State Department).
(Local school districts discretion).
NO RESPONSE

' (Textbook provided by State

Department).
(Penalty, financial support
program).

" (Local school districts discretion).

NO RESPONSE

(Local school districts discretion).

NO RESPONSE

(Hel.ping program, guideline)l.
(.Local sch;qol districts disc?etion).
{Local school districts discretion).
(Local school districts discretion).

(Additional grants).

NO RESPONSE ‘ .
(Local school districts discretion, .

recommended 22:2 for kind,érgartexi

level).

{Guideline).
(Additional grants).
NO RESPONSE
NO RESPONSE ‘
(School classification and
“accreditation system).

.t
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Nebrgska

o

Nevada
New Hampshire
New Jersey

New Mexico
New York
North Carolina
North Pakota
Ohio
Oklahoma
Oregon
Pennsylvania
Rhode Island

South Carolina
South Dakota
Tennessee
Texas

Utah
Vermont
Virginia
Washington
West Virginia
Wisconsin
Wyoming

20

20

22

24

(Local school districts discretion,
recommended under 25 for
kindergarten level).

NO RESPONSE

NO RESPONSE

(Local school districts discretion,
recommended 25 for K with an
teacher aide).

{Local school districts discretion).
(Local school districts discretion).
(Accreditation).

(Curriculum guideline).

(Penalty).

NO RESPONSE :
(Local school districts discretion).
(Encourage 15 students, literacy
dropout program).

(Local school districts discretion).
{STRA project, additional grants).
NO RESPONSE

(Help school to reach the level).
(Approval).

NO RESPONSE
(State Funding).
NO RESPONSE
NO RESPONSE
{(Local school districts discretion,

Findings of Teacher Questionnaire

recommended under 20).

The second set of data was collected to address two basic categories: (a)

What are the benefits that teachers perceive students could gain from small

classes? (b) What are the benefits that teachers perceive themselves obtaining by
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reducing class size? In reporting the findings, the following portion of this paper
will identify who received and responded to the questionnaires, provide
demographic information about responders, and analyze information to answer

the research questions.

There was a total of 100 questionnaires mailed to teachers who teach in USD
259, Wichita, Kansas. One hundred teachers were selected randomly from 648
teachers, in kindergarten through third grade of 65 schools. After a telephone
follow-up, the response rate of the class size guestionnaire was up to 71%, and
each grade's return rate was over 65%. The distribution of the return rate for each

grade was almost equal,

According to the demographic and general information sheet, within 71
responders, 17 persons have less than four years teaching experience, 20 persons
have 5 to 10 years teaching experience. There were 21 teacherslwho have 11 to 20
years experience. Furthermore, there were 13 persons who have over 21 years of

teaching experience (see table 3).

From the information on the guestionnaires the range of students enrolled in
each classroom, 48% had a classroom size of 20 to 23, 30% had a classroom size

of 24 to 26, and 12% and 10% had a classroom size of under 20 or over 29 (see

Table 4),

Table 3 Distribution of Teaching Experience

Year of Number of Teachers by Grade Level Total No. Percent

Experience K 1st 2nd 31d of Sampled of Total
Under4 4 5 ‘A A 17 24%
5-10 4 7 6 3 20 28%
11-20 2 8 6 5 21 30%
Over 21 3 2 6 2 13 18%

.............
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Table 4 Number of Students in One Classroom

" Number of Number of Teachers Percent of Total Number’
Students K 1st 2nd 3rd Total of Responded
15-19 1 ------- 3 4 - 1 9 _ 12% ---------------
20-23 12 10 8 4 34 . 48%
24-26 7 8 6 21 . 30%
27-29 2 2 3 7 . 10%.
Total 13 22 22 14 "';‘1: ‘ : 10(-).%

Compating those numbers with other state regulations, the numbers are still close

to the general standards.

The ideal number of students in one classroom vaned from teacher to
teacher. Twenty-six percent of 18 respondents would hke to have 10 to 15
students in one classroom. Thirty-five percent of teachers thmk that 16 to 18
students in one classroom is good. ‘Another 38% of teachers think that 20 to 24
students in one classroom is good. Only one first grade teacher who has 19 years

teaching experience responded that 25 students is fine.

According to the responses, 86% of classrooms are conducted by one teacher::
Only 10 respondénts answered that they had a teaching aide in their classroom.
However, except in kindergarten; these teacher aides are either the parent,
volunteers or junior high school students, They do not work as full-timec paid
staff. Teachmg aides can work anywhére from- 20 minutes to 4 hours’ per day If
the number of students in one classroom is not too high, one teacher can handle

the Whole group activities.

Of 71 teachers responding to this study, the mean scores ranged from 4.9 to
2.4 on vanous guestions. The most frequent cut- off pomts for responses on
questlons were 4.5, 4.4, and 4.1. Among the rest of scores, from 4.8 to 3.6 there
were two or three questions for ‘each mean score, for gxcept 4.9, 3.9, 3. 2 and 2.4

had one questlon (see Table 5).
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' The teacher questionnaire dealt with-a teacher's perception of advantages for ..
themselves as well as their students. Because two perceptions were addressed, a *
represented teacher advantages and ** represented student advantages. The forty

questions were grouped in four sections according to means.

Table 5 Frequency of Response to Questionnaire on Class Size -

1. How would a small class size influence the following factors for making
teaching decisions?

Questions ‘Grade (3) (4) (3 (2) (1) onQuestion

1. The teacher can utilize K 8 4 1 ' ) 4.5
a greater variety of 1st 15 6 1 4.6
_insltructional matexial. 2nd 15 5 2 4.4
______ 3vd 3.2 . eeeeeemeeeimeeneeb

Total Number and Averééé. 43 24 1 --------- 1 ——————— 2 45 -------
2. The teacher can usc a K 1 5 1 4.5
wider variety of o 1st 13 8 1 4.5
different instruction amd 14 6 1 1 4.6
strategies. 3rd 7 7 4.5
Total Number and Average . 41 26 2 1 1 . 4.5
3. The teacher is able to K- 5 7 1 4.3
employ better teaching 1st 12 3 2 , .44
practices. - 2nd 12 9 4.4

S -.1 SR 8 A e Y3
Total Number and Average 37 28 1. 4 | 1 4.4
4. The teacher adjusts the K 10 3 4.8
teaching technique to 1st 19 2. 1 . 4.8
.better address the 2nd 14 6 1 1 4.5
student ' s needs .  3rd 8 | 5 4.4

Total Number and Average 51 16 22 4.6
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5. The teacher expe- K 8 3 2 45
riences greater sat- Ist 18 3 1 4.7
isfaction, more en- 2nd 16 4 2 4.6
joyment and a higher 3rd 9 5 4.6
sense of gchievement
in the classroom.

Total Number and Average 51 15 4 1 4.6
- 6. The teacher provides K 12 1 4.9

more individualization 1st 19 3 4.9

to diagnose to the 2nd 19 3 4.9

student's learning 3rd 10 3 1 4.6

needs

Total Number and Average 60 10 1 4.8

7. The teacher's attitude K 5 5 2 1 4.1
is more positive 1st 11 6 2 3 4.1
towards the students. 2nd 10 10 2 4.4

31d 7 5 1 1 4.3
Total Number and Average 33 26 7 5 4.1

8. The teacher spends a K 6 6 1 4.4
sufficient amount of 1st 10 10 2 4.4
time in questioning 1nd 10 9 2 1 4.2
his/her students. Ird 4 8 1 i 4.1

" Total Number and Average 30 33 6 1 1 43

9. The teacher probes K 6 3 3 1 4.1

~ his/her student's o 1st 9 7 3 2 1 4.0
responses deeper, and 2nd 10 2 2 L I 4.1
waits longer after a 3rd 4 6 1 3 3.8

_question.

"Total Number and Average 29 24 9 1 2 40




81

10.The Teacher is K 9 4 4.7
available to provide st 12 8 1 i 4.4
immediate feedback. 2nd 14 7 1 4.5

OO .. S S AL
Total Number and Average 40 26 2 2 1 4.4

11.The teacher is able to K 13 5.0
spend more time with 1st 20 2 4.9
individual students. 2nd 18 3 1 4.7

___________________ . eedrd ML 3 . o1 AU
Total Number and Average 62 8 1 4.8

12.The teacher pays K 8 5 4.6
closer attention to ist 10 9 1 2 4.2
individual differences 2nd 12 8 1 4.5
among students. 3rd . 8 4 1 1 4.4
Total Number and Average 39 26 2 3 13 4.4

13.The teacher knows K 8 4 1 4.5
more abouf how each 1st le 5 1 4.7
student is performing. 2nd 15 6 1 4.5

_____________________ e TSN
Total Number an.d Average 46 20 2 2 1 4.5

14.The teacher's work K 7 2 2 2 4.1
load is easier. st 11 3 4 4 4.0

2nd 8 9 4 1 3.9

S . S SO S N N S =
Total Number and Average 36 15 7 i1 2 4.1

15.The teacher is able to K 7 5 1 4.5
be innovative and 1st 10 9 1 2 4.2
creative. 2nd 10 10 2 4.3

___________________________ L I T S S N

33 30 3 5 4.2

Total Number and Average
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16.The teacher's X 7 6 4.5
knowledge of students' 1st 12 10 4.5
" individual abilitiesis  2nd 12 7 1 1 1 4.3
increased. 31d 6 1 1 4.2
Total Number and Average 37 29 2 2 1 4.4
17. The teacher's K 8 4 1 4.5
attention to observing Ist 11 11 4.5
non-overt students .2nd 11 10 1 4.4
“behavior is increased. 3rd 5 8 1 4.2
Total Number ahd Average 35 33 1 2 4.4
18.The teacher's K 6 6 1 4.3
knowledge of students' . 1st 8 13 1 4.3
potential is increased. 2nd 11 9 1 1 4.3
3rd 5 1 2 4.0
Total Number and Average 30 34 2 4 1 4.2
19.The teacher spends K 5 3 3 2 3.8
less time on managing 1st 11 7 2 1 1 4.2
the classroom, 21d 9 8 2 3 4.0
3rd 5 6 2 1 4.1
Total Number and Average 30 24 9 7 1 4.1
20.The teacher's time is K 7 6 4.5
increased to enable 1st 13 9 4.6
more work with the 2nd 16 4 1 1 4.5
gifted and stow 3rd 7 6 1 4.4
students.
Total Number and Average 43 25 2 1 4.5
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IT.How would a small class size influence the foIlo.wing factors for student's

educational responses.

21.The student's K 4 6 3 4.1
performance in st 6 12 3 1 4.0
cognitive knowledge is 2nd i 12 3 4.2

" increased. 3rd 3 9 9 4.1
Total Number and Average 20 39 11 1 4.1
22.The student is more K 2 6 2 3 3.5
interested in learning. 1st 8 8 3 3 4.0
2nd 5 12 4 1 4.0
3rd 2 5 5 2 3.5
Total Number and Average 17 31 14 S 3.8

23.The student's behavior K 3 8 2 3.9
is more spontaneous, 1st 9 8 3 2 ’ 4.1
creative, and happy. 2nd 8 11 2 1 4.2

3rd 5 5 3 1 4.0
Total Number and Average 25 32 8 6 4.1

24.The student's attitude K 3 6 3 1 3.8
improves significantly 1st 6 10 4 2 3.9
in comparison to 2nd 35 13 3 - 1 4.0
achievement. 3rd 3 5 5 3.9
Total Number and Average 17 35 15 4 3.8

25.The student is able to K 5 3 4 1 3.9
stay on-task a higher 1st 7 14 1 4.3
percentages of the 2nd 8 10 2 2 4.1
time. 3rd 4 6 3 1 3.9

Total Number and Average 24 33 10 4 4.1
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26.The student is K 2 7 4 1.8
assigned more 1st 1 5 14 2 2.2
homework. 2nd 3 2 4 12 1 2.7

SO NE: 2.1. S 1.6 & LS T N
Total Number and Average 3 4 17 39 8 2.4

27.The student's K 6 6 1 4.4
achievement among the 1st 10 10 2 4.4
economically dis- 2nd 9 11 2 4.3
advantaged, minority 3rd 6 5 3 4.2
and low-achieving will
increase,

Total Number and Average 31 32 8 4.3

28.The student's attention K 2 3 3 3.9
rate is higher. 1st 3 14 2 1 4.0

2nd 9 8 4 1 4.1

. SO S N S S £
Total Number and Average 21 33 11 6 3.9

29.The student's selection K 3 7 1 2 3.8
of learning materials is 1st 5 13 2 1 1 39
increased. 2nd 3 10 8 I 3.7

_______________________________ 3rd 2 6 4 2 36
Total Number and Average 13 36 15 6 i 3.7

30.The student develops K 1 6 4 2 3.5
better peer 1st 5 10 2 5 3.7
relationships. 2nd 6 6 8 v} 3.7

TSRO ... SO SN SO SO SO £5
Total Number and Average 15 27 17 12 3.6

31.The student's attitude K 7 4 2 3.4
and perceptions are st 5 13 1 3 3.9
more positive. 2nd 5 11 5 1 3.9

U .. SOOI SN ST AN S 38
Total Number and Average 14 36 13 8 3.6
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32.The student-teacher K - 6 7 4.5
rélationships are 1st 11 9 1 1 4.4
improved. 2nd 9 13 4.4

........................... LN AN SO, <. S
Total Number and Average 32 36 2 1 4.4 -

[1I. How would a small class size influence the following factors for classroom
climate?

33.The quality of the K 7 6 4.5
classroom environment 1st 7 13 I 1 4.1
is improved. 2nd 10 10 1 1 4.3
_______________________________ UL SO DU SO S .t
Total Number and Average 30 35 3 2 1 4.3
34.Lesson completion rate K 1 B 301 3.7
is faster. 1st 7 7 5 3 3.8
2nd 5 9 6 2 3.8
OO .. SO L SR SO O - S
Total Number and Average i5 30 17 9 3.7
35.There are more K 8 5 ' 4.6
opportunities to st 11 10 1 4.4
evaluate students. 2nd 13 el 2 4.5
U . S AU A 5
Total Number and Average 39 29 2 1 4.5
36.There is more . K 11 2 4.8
flexibility of 1st 18 4 4.8
classroom's physical Ind 18 4 4.8
arrangement. 3rd 11 3 4.8

Total Number and Averag 58 13 4.8
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37.The rate of K 1 8 4 2.8
absenteeism is lower. 1st 1 10 7 1 2.8
2nd 2 8 4 3.4

__________________________________ 3rd 1w 2 M3
Total Number and Average 4 22 28 16 1 3.2
38.Discipline problems K 1 8 1 3 3.5
are decreased. st 9 8 4 1 4.1
2nd 8 10 3 1 4.1

OO OOOT .. OPSOOTOI. SOOI NN S SO /1S
Total Number and Average 24 32 9 5 1 4.0
39.The noise level in " K 4 8 1 4.2
classroom is decreased. 1st 7 13 1 1 | 4.1
Vo 2nd 10 4 5 2 1 3.9

___________________________ . 3rd 8 3 1 2 42
Total Number and Average 29 28 7 5 2 4.1

\

40.0ne-on-one K 13 3.0
relationship between Ist 19 3 4.9
teacher and student is 2nd 17 5 4.8
increased. ' 3rd 10 4 4.7
Total Number and Average 39 12 . 4.9

* S, A = Strongly Agree (5)
A = Agree (4)
UD = Undecided (3)
DA = Disagree (2)
S.DA = Strongly Disagree (1)

\

_High means represented strongly agree answers and low means represented
disagree answers. The mean scores which represented the strongly agree
responses from 4.9 to 4.5 which occurred in eleven questions. The distribution

was: 4.9 - number 40%; 4.8 - numbers 6%, 11%, 36%; 4,6 - numbers 4%, 5%, 4.5 -
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numbers 1*, 2%, 13*, 20% 35*. All these questions showed that by reducing ciass
size, teachers strongly agreed that it was beneficial to themselves. Teachers felt
that they were able to individualize student work and vary teaching strategies.
The teacher experiences greater satisfaction and has a higher .sensc of

achievement in the classroom.

The second category of mean scores represented the agree responses from 4.4
to 4.0 which occurred in twenty statements. The distribution was: 4.4 - numbers
3%, 10%, 12% 16%, 17* 32%*; 4.3 - numbers 8%, 27%, 33*%; .4.2 - numbers 15%,
18%; 4.1 - numbers 7%, 14%, 19% 21** 23** 325%% 39%% 40 - numbers 9%,
38%* The proportion of questions of this part for teachers and students was 2:1.
In other words, in teachers' point of view, the benefits for themselves were higher
than for their students. When decreasing class size the teacher is able to be more
creative and spend more time in class discussions. A student is able to become
more creative and stays on task longer in the smaller class. This aids in

controlling the noise level and discipline problems.

The third category of mean scores was the undecided responses from 3.9 to
3.2 which occurred in eight questions. The distribution was : 3.9 - number 28%%;
3.8 - numbers 22%% 24**% 3 7 - pumbers 29%*%, 34%; 3.6 - numbers 30%*, 31%¥;
3.2 - number 37*. Among these eight items, only one question dealt with the
teachers, the rest of questions showed that reducing class size did not benefit the
students. In the small class size students may have a higher attention span and be
more interested in learning. Students' perceptions and attitudes may be more

positive. Teachers could not agree if this was due to the class size.

The last category of mean scores was 2.4. There was only one question
showing a disagree response. This question showed that almost all teachers

disagreed that the student was assigned more homework in a smaller class.

Overall, seventy-eight percent of the questions had higher means from 4.1 to
4.9. The general trend of the responses was positive. An average mean score of
this questionnaire was 4.1. An average mean score of teachers' benefits was 4.4,

and for students' benefits was 3.8.
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Findings of Principals' Interview

Besides collecting data from state regulation and questionnaires from school
teachers, this researcher, in order to gain more informations of smaller class size,
collected data from the school principals. These data were used to undérstand
what benefits principals perceive teachers and students could get from reducing
class size and what are the problems of implementing small ciasses that each

principal faces?

There were five school principals interviewed. In reporting the findings, the
following statements were addressed. The benefits and weaknesses that school
principals perceived about smaller class size are listed briefly as follows: there
are ten items relating to the students; and five items relating to the teachers. The
benefits to students were; (a) receive more help, (b) receiﬁe more individualized.
instruction and attention time; (¢) enhance learning and creativity; (d) enhance
more opportunities to participate in learning activities; () have more interaction
between peers; (f) have less behavior problems; (g) learn quicker and more; (h)
less time lost - transitions are made faster; (i) more opportunities for helping
children from "high risk" families; and (f) fewer children "lost in the crowd."
Benefits to teachers were: (a) have more time to prepare teaching and materials;
{b) use easier teaching techniques; (c) have less clerical work - such as paper
work; (d) have less stress, and (e) enhance self-concept and satisfaction. As fo-r
the weaknesses, there were three items: (a) students face lack of challenge; (b)
schools are short of teachers; and (c) not sure of the real benefits of reducing

ctlags size.

The problems the principals faced with regard to reducing class size were:
(a) lack of financial support; (b) lack of hardware facility - physical building,
classroom, equipment; (c¢) lack of software facility - teacher, teaching aides,
instructional materials; (d) lack of teacher training; and (e) lack of project

guideline.

The government support that school principals need to reduce class size

were: (a) financial supports from state governments and local school boards; (b)
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increase teachers' salaries; (¢) extra teachers and teaching aides; and (d) teacher

training - inservice training.

-Analysis of Findings

Data Analysis of State Regulations. From written documentation, many states
included sentences to explain why the specific class sizes were set up. Alabama
stated that those systems (student/teacher ratic) show an increase in average daily
attendance, Hawaii thinks that the reducing class size program assists teachers to
provide better education that is relevant to young children's development and
learning process, promoted classroom activities, and pursued total developmental

approach to instruction.

Indiana and Tennessee ran two famous and larger scaled projects - Project
PRIME TIME and Teacher Achievement Ratio Project. Indiana enacted a plan to
encourage and reward local schools that voluntarily reduce the class size to 18

students in the primary grade.

The legal class size is varied from state to state. Each state has different
criterion and number. Looking at the scale as a whole, only two states, Alabama
and Rhode Island, put the criterion under 20. The rest of the states put their
criteria at 20 to 35 students to one teacher. When looking at total numbers of
states setting their class numbers at 20 to 26 students, Table 1 shows there were
18 states at kindergarten, 18 states at first, 19 states at second and 17 states at
third.

The legislature of Alabama enacted laws concerning class size and the
method of calculation of teacher units for funding purposes. This means the
budget is submitted to the State Delpartmcnt of Education. For the .19'90-'1991
school year, grade K-1 procedures have been implemented at 17:1. Additional
grades will be included in the future as provided, but the class size is determined

by local school districts.
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- The kindergarten class size for Alabama, Georgia, Indiana. and Rhode Island
are 11 and 18 respectively. Maryland maintains a clear and precise kindergarten
class size limit. It recommended that class size shall not exceed 22 students to
two adults (11:1), One adult is a certificated teacher, another is a certificated
teacher aide. The local school systems have tremendous antonomy determining

’

class size for other grades

The greatest change of class size for kmdergarten to flrst grade is m
Massachusetts Massachusetts regulates that it cannot have more than 25 students
1n one classroom at the k1ndergarten level From first grade up, Massachusetts
allows up to 35 students in one classroom. ‘There is a drscrepancy of 10 students
California and Oklahoma are two unusual states: They place fewer students in the

higher grades than the kindergarten level.

.In order to-ensure local schoolidistri‘cts to follow the regulation states use
drfferent kinds of "strateg1es" to enforce and/or encourage local school districts to
1mplement the regulatron There are certam strategres that many states try to use
to reach the criteria. They are: financial a1d accredltatron decrease work duty

and penalty.

By provrdmg paraprofessronals Georgia State Department of Educatron
:allowed the class size to have the number of 24(K) and 28(1-3). Mrohrgan
regulated that through the State School Ald Act if schools attamed an average
class size of not more than 25 students they were granted an additional $14 00
per pupil.

Utah responded that reducing class size is a major issue in this state, as they
have the largest class 31zes in the United States In January 1991, the Department
.conducted a spec1al "Forum on Class Slze ‘ in which varrous state level
organizations rev1ewed data and are hopefully, _developmg a common strategy. for

dealing with this 1mportant issue.

The. State Funding of Washington is allocated to local school districts
through an apportionment formula based upon the rating of certificated

instructional staff to students. Actual numbers of students in the classroom
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through the state are considered, yet, limited by the financial constraints of State

-Funding.

California, Kentucky, Michigan and Tennessee used additional grants to
encourage local school districts to implement smaller class size. If school
districts can reach the level, they can get additional financial supports from State

Funding,

Some states put forth an effort to help schools. Some state governments have
guidelines, and special programs to help teachers adopting the new change -
reducing class size. Arkansas and Ohio provided textbooks for schools. Schools
afe required to send their instructional materials and curriculum to the State
Department of Education to get approval. North Carolina provided inmservice
training to teachers to ensure that teachers understand what the reducing class
size is and what the state expectations are. Hawaii has a spec.ial program entitled

"Program Guide for Early Provisions for School Success Phase."

Missouri, North Dakota and Vermont used accreditation and approval to
enforce schools to lower class sizes. If local schools failed to reach the criteria,
the State Educational Committee would not give accreditation or approval to

those schools.

Some state governments use "decreasing work duty" to encourage local
school systems to decrease classroom numbers. California lets school principals
and superintendents decrease the average daily attendance report, if the school

can reach the appropriate number,

Some states used "penalty" to enforce local districts to follow the regulation.
California and Oklahoma put the word "penalty" inside their state regulation.
However, lacking of more detailed information, the kind of penalty and what are

the impacts, are not known.,

Local schools can apply for special state educational funds to hire more
teaching and educational aides to reach the needed student/teacher ratio. Certain
~states allow local schools to hire classroom instructional aides or teacher

assistants, or paraprofessionals as classroom teachers. California, Georgia and
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Rhode Island have a special formula to count student/teacher ratio. The
paraprofessionals are equal to one-third of a teacher. Many states have special

criteria or qualifications to ensure the quality of teacher aides.

Within these 37 respondents, 14 states give the decision right about the class
size to local school districts (see Table 5). In other words, thoge states did not
document any regulation or resiriction about class size. Local school distriéts
have highly autonomous rights to decide the appropriate class _sizes_ according to
the local needs and limitations. Class size within a district is either determined
by the local school board, or bargained collectively through teacher union
negotiations with the school board. The method to determine class numbers varies
greatly among the local school districts. The staie simply requires that the local
decisions be consistent with viable edﬁcational practices. Except in Special

Education, the state will play a helping role or hold a supervising position.

Among 14 states, there are only three states that recommended the
kindergarten class size to the local districts. Nebraska and Wyoming required
there be under 25 and 20 students per class. A requirement from New Jersey
stated that kindergarten classes be no Iarger than 25 students without an aid or an

additional teacher.

Synthesizing the above statement, it is clear that class size has became an
important issue among the states of this country. Next, this researcher will

analyze the class size questionnaires which were responded by sampling teachers.

Data Analysis of Teacher Questionnaire. The 40 questions presented to the
teachers were grouped into five parts to understand the teachers' perception about
smaller class size. Teachers agreed on nearly all the questions. The general

analysis is shown as follows:
(a) Utilize instructional progress

Teachers perceived that reducing class size allows them to have more time
and abilities to understand their students' differences and needs to utilize

instructional material and strategies; to provide better feedback; to employ better
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teaching practices; to probe students' abilities, problems and performance. Also,

teachers are more creative.

However, teachers did not agree that smaller class size meant that students
would get more homework. This researcher wondered if this was duc to the fact
the American educational philosophy does not focus on practice and

memorization.
(b) Individualization

Since there are fewer students in one classroom, each student can get more
individualized help attention and imstruction from teachers. On the other side,
teachers know more about their students' behavior and academic performance,

and teachers can provide more time to work with gifted and slow students.

() Job satisfaction

Because of reduding class size, teachers reported they could have more time
to improve their teaching techmiques and to get new knovﬂedge. Teachers feel
that they have more enjoyment and achievement in teaching. And they have more
positive attitudes toward teaching and students. They said that they have more
opportunities to evaluate students; and have more flexibility of physical

arrangement.

However, teachers did not strongly agree that reducing class size can reduce
their workload, and lesson completion rate is faster.

(d) Teacher-student relationship

Because teachers have positive attitudes toward students and have more time
spent on understanding students, the one-on-one relationship is increased and

teacher/students relationships are much better.
{¢) Academic and behavior performance

Although reducing class size increases the teacher perception about teaching,
it did not promise the improvement of students' academic and behavior

performance. From questions about students' educational response, the means of
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these questions are not high. They are 3.1 to 4.2. Most teachers chose

"undecided” to answer these guestions.

In other words, teachers did not perceive that reducing class size will bring
the following benefits: students are more interested on class activitics; students
have longer attention om learning progress and instructional material; students
develop better peer relation; students have higher attendance rate; students have
less discipline problems; and studem‘s are positive toward learning, and the

teachers and the school.

This research indicated that there are findings which are associated with
regard .to class size that vary according to teachers' teaching experience.
According to information in Table 6, by the sequence of four groups, the average
student numbers in current classroom were 22,'25, 23, and 23. The ideal numbers
which teachers considered more appropriate for quality teaching was 16, 17, 19
and 19.' Obviously the less experience, under four years, the teachers have, the
smallest the class size, they have. As to the ideal number of students in the
classroom, the number they responded was also the smallest. The reseacher felt
this may be a result of newer teachers knowing more about class size studies, as
they have just finished their undergraduate studies.

Table 7 shows a varied mean score. In order to get more practical
information, instéad of grade levels, the mean scores of each question were
figured by teachers’ years of experience. There were different responses among
the four groups of teachers. The first finding of this table was, the distribution of
strongly agree mean scores, 4.51-5.00, and according to the sequence of four
groups of teachers, the numbers were 14, 11, 12 and 3. Obviously, the fewer years
of teaching experience a teacher had the higher the number of mean scores than
the teacher with more teaching experience.

The second finding identified a variance between two groups: group one,
teachers. who have teaching experience under four years, and group four, teachers
with more experience, over twenty-éne ‘years. When group one (teachers with less
than four years) answers yes loudly to gquestions, group four (teachers having

taught over twenty-one years) considered the info_rmation less important.
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Table 6 Number of Current Class Size and the Ideal Number for Quality Teaching

(According to Years of Teaching Experience)

Number - Current Class Size Ideal Numbers

of | Years of Experience : Years of Experience
Students Undor 4 5-10 11-20 Over 21 Under 4 5-10 11-20 Over 21
------- 1 0 - 1

12 1 1

15 2 6 6 2 1

16~ 1 1

17 1 1

18 2 2 5 10 3 3

19 2

20 2 2 1 2 3 8 7

21 2 4 3 1 3 1

22 5 5 2 2 2 1

23 2 2 1

24 2 8 1

25 1 1 1 1 1

26 1 1 3

27 2

28 3 1

‘29 1 1
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Table 7 Mean Score of Questionn_aire on Class Size According to
Teachers' Years of Experience

Years of Strongly Strongly Mean
Quest-  Ex- Agree Agree Undecided Disagree Disagree Score
ions perience (5) {4) 3) (2) (1)
I Under 4 15 1 1 4. 82%
%% ©5-10 12 7 1 4. 55%*
11-20 10 10 1 4,38
Over 21 6 5 2 4,00
Under 4 14 2 1 4.76%
2%% 5-10 10 9 1 4.45
11-20 10 9 1 1 4.33
Over 21 7 5 1 4,31
Under 4 13 4 4,76%
Jok 5-10 -1 7 2 4.35
11-20 8 12 1 4.29
Over 21 5 5 1 1 13 3.92
Under 4 15 2 4.88%
4 %% 5-10 14 4 1 1 4.55%
11-20 16 5 4.76%
QOver 21 6 5 1 1 4.23
Under 4 13 4 4.76%*
5 5-10 15 3 1 1 4.60%
11-20 17 4 4.81%*
Over 21 6 4 3 4,23
Under 4 17 5.00%
6 5-10 16 3 1 4.70%
11-20 16 5 4. 76%
Over 21 11 2 4 85%
Under 4 10 6 i 4,52%
THE* 5-10 11 5 2 4.25
11-20 9 9 1 2 4.19
Over 21 4 5 3 1 3.92
Under 4 7 9 1 4.35
g#* 5-10 7 11 1 1 4.20
11-20 10 8 3 4.33
Over 21 6 5 1 1 4.08
Under 4 5 7 2 3 4.41
9** 5-10 8 8 2 2 4,10
11-20 i0 6 3 1 1 4.10
Over 21 6 3 2 1 1 3.92
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Under 4 10 5 1 1 4.41

10 5-10 12 7 1 4 55%
11-20 13 8 4.62%

Over 21 6 5 1 1 4.08

Under 4 17 5.00%

1i%* 5-10 18 2 4.90%*
11-20 18 3 4.86%

Over 21 -9 3 1 4.46

Under 4 12 2 2 1 4,29

12 5-10 il 7 2 4.60%
11-20 il 10 4,52%

Over 21 6 6 1 4.23

Under 4 12 4 1 4.65%

13 5-10 15 4 1 4.50
11-20 14 5 1 i 4. 52+

_ Over 21 5 7 1 4.15
Under 4 9 4 2 2 3.59

14 %%* 5-10 11 1 4 4 3.95
11-20 8 7 2 "3 1 3.86

QOver 21 8 3 1 4.05

Under 4 9 7 1 4.41

15 5-10 10 5 2 3 4.10
11-20 10 11 4.48

Over 21 5 6 1 1 4.15

- Under 4 i0 5 2 4,47

16  5-10 10 8 2 4.30
C11-20 12 9 4.57*

Over 21 6 6 1 4,23

Under 4 9 7 1 4.47

17 5-10 10 9 1 4. 40
11-20 12 9 4 57*

Over 21 5 7 1 423

Under 4 8 8 1 4.41

18%* 5-10 16 8 2 1 4.30
' 11-20 9 11 1 4.38
Over 21 4 6 1 1 3.85

Under 4 7 7 2 1 4.18

19 5-10 10 5 3 1 1 4.10
11-20 9 9 2 1 4.24

Over 21 4 3 2 4 3.54

Under 4 12 5 4. 71%

20%* 5-10 14 6 4.70%
11-20 13 7 4.57*

Over 21 5 6 1 1 4.08
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I Under 4 5 11 1 4.24
21 5-10 6 12 1 1 4.15
11-20 4 11 6 3.81

Over 21 7 3 3 4.30

Under 4 6 5 2 4 3.96

22 5-10 5 10 2 3 3.85
11-20 3 12 5 1 3.81

Over 21 4 3 5 1 3.77

Under 4 8 5 2 2 4.12

23 5-10 6 10 1 .3 3.95
11-20 6 11 3 1 4.05

Over 21 5 6 2 4.23

Under 4 6 5 6 4.00

24 5-10 5 9 3 3 3.80
11-20 4 13 3 1 4.19

Over 21 3 7 3 4.00

. Under 4 7 7 3 4.24
25%* 5-10 8 8 3 L1 4.15
11-20 7 10 3 1 4.10

Over 21 4 6 2 1 4.00

Under 4 1 1 3 9 3 2.29

26 5-10 1 2 15 2 2.15
11-20 2 10 7 2 2.57

Over 21 1 1 3 7 1 2.54

Under 4 10 6 1 4.43

27%* 5-10 10 7 3 4.35
11-20 8 12 1 4.33

‘ Over 21 3 7 3 4.00
Under 4 7 8 1 1 4.24

2R FH 5-10 5 8 4 3 3.75
11-20 5 12 4 4.05

Over 21 3 6 2 2 3.71

. Under 4 4 s 2 2 3.88
29 5-10 5 12 1 2 4.00
11-20 3 10 6 1. 1 3.62

Over 21 2 5 5 1 3.32

» Under 4 6 6 2 3 3.88
J0*# 5-10 3 9 5 3 3.60
11-20 2 10 6 3 3.52

Over 21 4 3 3 3 3.52

Under 4 6 3 3 3.82

- 31 5-10 4 11 2 3 3.80
11-20 3 15 2 1 3.95

Over 21 2 4 6 1 3.58
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Under 4 11 6 4.65%
37%* 5-10 11 8 1 4.453
11-20 7 13 4.29
e, Over21 4 8. e 4.23
III1. Under 4 9 8 4.43
33** 5-10 9 10 1 4.40
11-20 8 13 4.38
R Over 21 S (. 3.92 .
Under 4 5 6 3 3 4.06
34 k% 5-10 4 8 6 2 3,70
11-20 5 9 6 1 3.86
o Qver2l . SR S, A 3.69 .
Under 4 16 1 4,94%
35 5-10 12 8 4.60%
11-20 10 10 1 4.38
S Oy ] t4L
Under 4 17 5.00%
36 5-10 16 4 4.80%
11-20 15 6 4.71*
) QOver 21 10 3 - ) 478*
Under 4 1 3 8 5 3.00
37 5-10 1 3 10 6 2.95
-11-20 4 12 4 1 2.90
Over2l 1 T e 2 .30
Under 4 9 6 2 4.41
38%% 5-10 5 10 3 1 1 3.85
11-20 8 10 i 2 4.14
S Over2l 3 5. . 2 .. 3.69_
Under 4 10 5 _ 2 . 4.47
39*% 5-10 6 10 2 1 1 3.95
11-2¢ 9 : 8 2 2 4.05
__________________ Overal & 5 21389
Under 4 16 1 4.94%
4Q** 5-10 16 4 4.80%
11-20 18 3 4.86%
Over 21 9 4 ‘ 4.69%
* Strongly agree mean score
ok Under 4 - the highest mean score.

Over 21 - the lowest mean score.
**%  [Under 4 - the lowest mean score.

Over 21 - the highest mean score.
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The third finding dealt with question number fourteen, when group one
showed the lowest mean score, group four teachers showed the highest mean
score. This question stated that the teacher's work load is easier with a smaller
class size. This could be affected by an attiinde change in the teacher. The
experienced teachers' workload will be less due to the fact they draw wpon what
they have taught in the past and not what their class size is,

The last finding of Table 7 was, all four groups of teachers strongly agreed
that the teacher provides more individualization to diagnose to the student's
learning (question number 6); there is more flexibility of classroom's physical
arrangement (question number 36); and one-on-one relationship between teacher
and student was increased (guestion number 40). All four groups of teacher

deemed that the most benefits for smaller class were the above three statements.

Data Analysis of Principals' Interview. The last section of data analysis
involved on school principals' perceptions on reducing class size. Concerning the
school principals' points of view, the following questions were addressed: the
benefits and weaknesses of smaller class sizes, the current constraints about
applying smaller class, and the expected supports from state governments and

local school boards.
(2) The benefits and weakness of smaller class size.

From the interviews, these five principals agreed that in small-sized
classrooms, students have more opportunities to receive individualized instruction
and help from teachers; students can concentrate on learning more, and learn
more. Each student can receive more attention and help from teachers, therefore

the loss and failure can be reduced.

Since there are fewer studenis in one classroom," teachers have more time
and energy. Teachers can spend more time with students and thus give more
attention to each student. The interactions between students and teachers are
more active and effective. Teachers can have more time to prepare teaching
materials, to give deep feedback, and to give immediate and individualized help

to students.
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Yet, one of five principals pointed out that since there are not many research
studies done about the weaknesses of small class size, and how students perceived
themselves in the smaller class, it is hard to say that a smaller class is perfect.
In those research studies, there was significant difference of academic
achievement between smaller and regular classes when the class size was down to
15 - the magic number. However, when the class size was up to 20, there was no

difference about academic achievement.

Another school principal pointed out that there is lack of peer challenge in
smaller classes. Since there are few students in one classroom, students do not
have opportunities to compare themsclves with other students, especially with the
brighter and older students. When comparing oneself with another a student
stimulates self-motivation. Students have less of a chance to experience social

activities and interpersonal relationships.

(b} The problems of applying smaller class.

Because of the shortage of financial support, the schools can not build up the
hardware facility such as classroom, equipment, as well as the software facility

~ such as teachers, teacher aides, and instructional materials.

One principal pointed out that the larger number of classes which result in
smaller class size requires not only additional classroom teachers, but also
requires additional special teachers for arts, music, physical education and library
since services are based on the number of classes, not on the number of students.
Overall, it's a problem of ensuring a balanced program for all students, knowing
that, if they reduce.class gize and create more classes for the same number of
students, they are going to have to cut services in other arcas, sometimes having

to take time away from other areas such as Counseling, Library, etc.

The pace of preparing hardware and software facilities is always slower than
the increasing rate of student population. Schools always have more students than
‘the hardware and software facilities can afford. Morcover, the social factors
. change the population structure. For example, the economic sitvation, the
migration of populaticn, the job marketing, all these factors will change the

population structure in ome geographic area. Sometimes, there are too many
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students moving into one area in a short time period. The local school systems

cannot face those challenges immediately.
(c) The support systems from state governments.

The school principals felt that if they could have more money, they could
build more classrooms, buy more equipment, and hire more teachers and teacher

aides to reach the desired classroom level.

One principal illustrated a fact that although local districts have established
class size guidelines fm; public schools, a lower student/teacher ratio, 20-22/1, is
needed for Chapter I school which the schools located in low income areas,
should receive additional Federal monies due to students' needs. Those gunidelines
need to be enforced, and dollars provided to make it happen! Another principal
pointed out that usually there is little money ailocated for classes now, and it

would be a bigger problem nnless the government intervened.

The budget at the building level, as one principal explained, is under the
control of the principal and not greatly impacted by the class size issue. Actually
funding for new classrooms with appropriate equipment and funding for staff
salaries are provided directly by the school district. One principal stressed that
since cost is the primary limitation for establishing smaller class size, legislation
at the state level, which provides financial aid to local districts, would have a big

impact on local district's ability to Iower class size,

This problem is not simple and easy. Due to current economic sitnation and
federal budget crisis, many state governmenis cut their public educational budget
plans. Even the local school systems and siate governments want to give more

money to public educational systems. It is difficult to manage the budget plan.

As a result of reducing class size, the schools need to hire more teachers and
teacher aides, the school principals want to have more available teachers and
teacher aides. Since teacher aides play an important role in reducing class size,
the school principals want more higher qualified teacher aides. Moreover, the
teaching methods, strategies and instructional materials used in smaller classes

are quite different from traditional omes. It does not produce the expected



103 -

outcomes if teachers still use the same teaching strategies and instructional
materials in smaller classes. So, the inservice training and instructional

guidelines are very important to the schools.

Also, when‘ looking at the benefits, the proportion of item number on
students and teachers was 2:1. In other words, the principals perceived that small
¢lass size had a greater effect on students than on teachers. Again, when studies,
the ten items of students' benefits, there were several items, such as number (c),
(e}, (), and (g), which were the same as question number 22, 30, 38, and 29 in
the teacher questionnaire. Actually the mean scores of these questions were 3.8,
3.6, 4.0 and 3.7. In other words, teachers did not perceive that reducing class size
will bring those benefits to the students. From this comparison, this data found

that there were some different points of view between teachers and principals.

Summary of Findings

States have different class size standards for different grades. From these
numbers, most states try to keep the class size stable or lower in grades K-3. The
changes of c¢lass size from kindergarten to third grade vary little. In the higher

grade levels, more students are allowed in one classroom.

In addition to encouragement or penalty, State Departments put a lot of
energy and budget into school systems to help schools in reducing class size, to
increase the quality of teachers and teaching personnel and to give students a
better educational ehvironment. However, there are still many limitations which
keep local school districts from reducing class size. Local school systems can use
other means such as, writing reports to request waiver or exemption. This will

continue their funding support from states and help avoid any punishment.

When analyzing the teacher guestionnaires about the benefits of smaller class
size, the general trend of the responses is positive. Seventy-eight percent of 40
questions have a higher means from 4.1 to 4.9. The results indicated that teachers
believe reducing class size can have more benefits to students and to themselves,
However, teachers perceived that reducing class size can bring more benefits to

themselves, but they did not strongly agree that students can gain certain benefits
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from the smaller class size such as higher academic performance, and betfer
behavior. This might be explained by stating, reducing class size is only one of
the factors that influences teaching and learning. Although teachers thought there
could be more benefits from reducing the class size, it did not promise that
students can get better instruction and learning help from teachers. Since the data
is from different groups, the opinions and results could reflect the perception of
the teachers who have different working experiences. A generalization of the

results is a better representation.

As for the opinions of school principals, the five principals thought that
smaller class size has its potential benefits to students and to teachers. Also all of
them agreed that as family structure and support has deteriorated the need for
smaller classes has increased. However, two of them doubt the advantages of

reducing class size.

Basically, all principals mentioned the lack of financial suppoit is the most
urgent issue. They would like to have more teachers, teacher aides and certain
training programs from the state governments and the local school boards to help
them cope with the change. Fimally, all the school principals want the state
gévernmen’t to provide more financial support. Even one female principal claimed
that possibly federal government might redesign their funds to assist this very

valuable effort.

In short, several findings from these three sets .olf data are not questionable.
First,' from the state regulation, each state tried to use different ways to help
schools implement smaller class size in order to reach a higher educational
outcome. Second, teachers appeared to benefit from smaller classes; and teachers
deemed that the ideal number of students in the classrcom for quality teachihg'
was 16-19. Third, the prinbipals perceived that students could benefit more from
smaller classes than teachers. Also, the principals felt that reducing class size
must be accompaniéd by the school board support and state government financial

support to enable them realizing the potential of smaller classes.
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Discussion, Conclusions and Implications

Discussion

Reducing class size and increasing better educational outcome have been a
continuing and controversial issue. Twelve years ago, Glass and Smith (1978)
used meta-analysis to describe the phenomena of increasing studeat's learning
achievement by decreasing class size. When class size was less than 20 students,
the achievement increased rapidly. In their Iater study (1979), the authors showed
that small class size was associated with higher quality classroom environments,
better students' attitudes and greater teacher satisfaction. They addressed that
small classes might increase teacher satisfaction, peer teaching, and student
discussion; permit more interactive opportunities for individualized instraction;
fmprove the quality of quantity of instruction; enrich the curriculum; and lower
the rate of student failure. They suggested several methods to reduce class size
such .as employing reading specialists, part-time assistant teachers,
paraprofessionals and noninstructional aides, scheduling and grouping within a

classroom; and providing selective small classes for special need students.

On the other hand, the Educational Research Service disagreed with the
findings. Different studies required different 1éarning conditions; educators need
to address which type of students might benefit the most from smaller classes.
S8mall class size is good for primary grades, for reading and mathematics, and for
special-case students. But if used without appropriate instructional methods and

procedures, students cannot gain benefits from small class size.

Because of the interesting and attractive findings of studying smaller class
size, State Educational Departments spent large amounts of budget to reduce class
size in the primary grades, in order to get higher achievement scores. Such as in
1681, Indiana started a special project, PRIME TIME, to study the effect of
smaller class size on achievement test scores in kindergarten, first, and
second-grade classrooms. And in 1984 and 1986, Tennessee expanded several

studies of student and teacher outcomes from smaller classes, and installed a
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statewide project on reducing class size. However, the outcomes of those studies

were controversial during the recent decade.

Class size is only one of several variables affecting classroom climate and
student achievement. There are still other factors influencing classroom climate
and stodent achievemeént such as subject and nature of Iearning objectives,
availability of materials and facilities, instiuctional methods and procedures

used, and so omn.

The reai impacts of redu_cing class size are still not clear. 'Many studi,eé only
emphasized on students' academic performance and behavior problems and not
teacher variables. Only the STAR -projec,t, Glass, Cohen, Smith & Filby (1979)

addressed some teacher variables.

The main. effort of this study was to highlight the perception of teachers and
school principals, as well as the basic philosophy of state government toward the
smaller class size.. Under the experimental situation, it is easy to set up a

15-pupil class. However, it is hard to work out a solution in the real world.

How do state educational departments react with this movement? How do
teachers perceive this movement? How do school principals copé with this
movement? All these questions are very important to consider the success of

reducing class size.

Coriclusions and Implications

From the finding analysis, there are four aspects induced.
(a) There is a gap between reality and dream.

Since State Educational Departmients want to improve the outcome of
educaticn, the results of those studiés of smaller class size interested them. In
order to ‘have more power or authority to ensure that local school systems really
reduce class size, large numbers of state departments put specific student
numbers into written documentation such' as acts: or regulations. They also use
different strategies such as finaucial aid or penalty to ensure that local school

systems do follow the rules.
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However, the real world is, sometimes, not perfect. The State Educational
Departments and school principals must consider all the problems within the real
situations. From a school principal standpoints, lack of financial support is the
most important issue. School principals know that smaller class size has benefits
to students and teachers. Without financial support, schools cannot afford to
build up physical equipment and to hire more teachers and teaching assistants.

Reducing class size seems to be only a dream.

In order to balance the reality and the dream, many states choose to
compromise class size numbers. Most states defined that small class size is about
18 to 22 students in one classroom under one teacher and/or one teaching
assistant. Although it is not the perfect number, under 15 students, it is what the

states and school can afford,
(b) Schools need more software supports.

Only reducing class size does not promise the higher academic performance
and less behavior problems. Studies showed that smaller class size did not work
out if teachers still used the same teaching strategies and instructional materials.
Therefore, school principals want to have some kind of inservice training and
instructional guideline from state departments to help teachers cope with this

movement,

~

(c) Teachers did not highly perceive the benefits students can gain from

smaller class.

Teachers and teacher unions are strongly supportive of the movement of
reducing class size, but they do not perceive that smaller class will bring high
benefits to students. Most teachers agreed that smaller classes will let them have
more time to prepare teaching, to have better commuunication with students, to
have better rclationship with students, and to have high job satisfaction.
However, teachers do not perceive that smaller class will bring more help and
benefits to students. They do not strongly agree that students will perform better

in smaller classes.

(d) Planning and logistic support are important.
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All those results show that smaller class has its potential benefits to teachers
and to students. But, the reality is not so wonderful. Lack of financial support,
teachers, and teacher training are the most critical issues. It is impossible to
think that a local school district can afford to reduce class size on their own.
Only based on state financial support, local school district can reduce the class

size.

However, if the state departments want to have higher quality of educational
outcome, only reducing class size will not work out. How to support the schools
reducing class size, how to let teachers understand the essence of smaller class,
and how to let teachers have better teaching preparation may be the future

directions.

On the other hand, this researcher found that theoretically and
experimentally, small class size is the most appropriate and beneficial
educational setting for students and teachers, especially for the lower grade level
learners. But, practically, the eséential factor of reducing class size is based on
colossal funds. Although under the situations of different social environment,
different educational philosophy and school systems, this study is a valuable

reference information to the school this researcher serves.

Finally, this researcher would like to mention two points for future
recommendation. First, because of lack of time and money, this study only
investigated three factors related to smaller class size. Previous studies only
observed and compared quantitative data such as testing scores, or number of
behavior problems, and only emphasized on students. In future studies, the
opinions from parents may provide clearer profile and understaﬁding about the

ouvtcoime of smaller classes.

Secondly, the main purpose of reducing class size is to improve the outcome
of education. Reducing class size is only one of the strategies. And, this problem
is very complex. Reducing class size cannot solve this problem. In order to reach .
this goal, educators an(_l organizatibns should consider this pro_blem from

different viewpoints and cooperate in reducing class size with other stratcgies.
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Appendix A - Teacher Qﬁestionnaire

Instructions: Please circle the choice after each statement that indicates your
'~ opinion.
Part 1. How would a small class size influence the following factors for making

teaching decisions?

1. The teacher can utilize a greater variety of instructional material.

Strongly "Strongly
agree Agree Undecided Disagree disagree
(5) 4 (3) (2) e
2 The teacher can use a wider variety of different instructional strategies.
Strongly ' Strongly
agree Agree Undecided Disagree disagree
{5) (4 (3) 2 (1)
3. The teacher is able to employ better teaching practices.
Strongly Strongly
agree Agree Undecided Disagree disagree
(5) 4 (3) 2) (D
4. The teacher adjusts the teaching technigue to better address the student's
needs. _
Strongly Strongly
agree Agree Undecided Disagree disagree
(5) (4) (3 (2) (1)

5. The teacher experiences greater satisfaction, more enjoyment and a higher
sense of achievement in the classroom.

Strongly Strongly
agree Agree Undecided Disagree disagree
(5) (4) (3) (2) (1

6. The teacher provides more individualization to diagnose to the student's
learning needs.

Strongly Strongly
agree Agree Undecided Disagree disagree
(3) C)) 3) (2) (D
7. The teacher's attitude is more positive towards the students.
Strongly Strongly

agree Agree Undecided Disagree disagree

&) 4 (3 (2) (1)
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8. The teacher spends a sufficient amount of time in questioning his/her students.

Strongly Strongly
agree Agree Undecided Disagree disagree
&) (4) (3) 2) (1)
9. The teacher probes his/her students' responses deeper, and waits longer after a
guestion. :
Strongly Strongly
agree Agree Undecided Disagree disagree
(3 (4) (3} () 1 .
10.The teacher is available to provide immediate feedback.
Strongly ‘Strongly
agree Agree Undecided Disagree disagree
() I C)) (3) (2) 1)
11.The teacher is able to spend more time with individual students.
Strongly Strongly
agree Agree Undecided Disagree disagree
(5) (4) 3) 2) D
12.The teacher pays closer dttention to individual differences among students.
Strongly Strongly
agree Agree Undecided Disagree disagrec
(5) (4) (3) - 2) O
13.The teacher knows more about how each student is performing.
Strongly _ Strongly
agree Agree Undecided Disagree disagree
(%) 4 (3) 2) 1)
14.The teacher's work load is easier.
Strongly Strongly
agree Agree Undecided Disagree disagree
(5) CO NN €)) (2} (D
15.The teacher is able to be innovative and creative.
Strongly Strongly
agree Agree Undecided Disagree disagree
(5) 4 (3) 2 1

16.The teacher's knowledge of students' individual abilities is increased.

Strongly Strongly
agree Agree Undecided Disagree disagree

& ® 3 @ 1)
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17.The teacher's attention to observing non-overt students behavior is increased.

Strongly Strongly
agree Agree Undecided Disagree . disagree
() (4) (3) (2) n
18.The teacher's knowledge of students' potential is increascd.
Strongly Strongly
agree Agree . Undecided Disagree disagree
(5} (4) (3) (2) (D
19.The teacher spends less time on managing the classroem.
Strongly Strongly
agree Agree Undecided Disagree disagree
(5) 4) 3 (2) (1)

20.The teacher's time is increased to enable more work with the gifted and slow
students. = -

Strongly Strongly
agree Agree Undecided Disagree disagree
(5) 4) 3) (2) ey

Part II, How would a small class size influence the following factors for student's

educational responses.

21. The student's performance in cognitive knowledge increases.

Strongly Strongly
agree Agree Undecided Disagree disagree
(3) (4) 3) ) (1)
22. The student is more interested in learning. '
Strongly Strongly
agree Agree Undecided Disagree disagree
(3) C)) (3) (2) (1)
23.The student's behavior is more spontaneous, creative, and happy.
Strongly Strongly
agree  Agree Undecided Disagree disagree
(5) 4) (3) ) (1)
24.The student's attitude improves significantly in comparison to achievement.
Strongly Strongly

agree Agree Undecided Disagree disagree

(5) 4) (3) (2) (L)
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25.The student is able to stay on-task a higher percentage of the time.

Strongly Strongly
agree  Agree Undecided Disagree. disagree
(3 4 (3) (2) (1
26.The student is assigned more homework.
Strongly Strongly
agree Agree Undecided Disagree disagree
(3 # (3) (2) (1

27.The student's achievement among the economically disadvantaged minority,
and low-achieving will increase.

Strongly Strongly
agree Agree Undecided Disagree disagree
(3) (4 (3) (2) (1)
28.The student's attention rate is higher.
Strongly Strongly
agree Apgree Undecided Disagree disagree
(5) (4) (3) (2) (1)
29.The student's selection of learning materials is increased.
Strongly Strongly
agree Agree Undecided Disagree disagree
(5 (4 (3) (2) (1)
30.The student develops better peer relationships.
Strongly Strongly
agree Agree Undecided Disagree disagree
(3) (4) 3 (2) )
31. The student's attitude and perceptions are more positive.
Strongly Strongly
agree Agree Undecided Disagree disagree
(5 (4) (3 (2) ey

32.The student-teacher relationships are improved.

Strongly Strongly
agree Agree Undecided Disagree disagree

(5) (4 (3) (2) (1)



Part III. How would a small class size influence the following factors for

classroom climate?

33.The quality of the classroom environment is improved.

Strongly Strongly
agree Agree Undecided Disagree disagree
(5) 4 (3) 2) (
34.Lesson completion rate is faster.
Strongly Strongly
agree Agree Undecided Disagree disagree
(3) %) (3) (2) (1)
35, There are more opportunities to evaluate students.
Strongly ’ Strongly
agree Agree Undecided Disagree disagree
(5) (4) (3) ) (D
36.There is more flexibility of classroom's physical arrangement,
Strongly Strongly
agree Agree Undecided Disagree disagree
(5) (4) (3 (2) (1)
37.The rate of absenteeism is lower.
Strongly Strongly
agres Agree Undecided Disagree disagree
(%) 4 3y (2} (D
38.Discipline problems are decreased.
Strongly . Strongly
agree Agree Undecided Disagree disagree
(5) 4 (3 (2) (D
39.The noise level in classroom is decreased.
Strongly Strongly
agree Agree Undecided Disagree disagree
(5) (4 (3) (2) (1)

40.0One-on-one relationship between teacher and student is increased.

Strongly Strongly
agree Agree Undecided Disagree = disagree
(5) (4 (3) (2) (N
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Appendix B - Principal's Interview Questions

1. What are the benefits and weaknesses of reducing class size?
(a) Benefit : a. to student '

b. to teacher
(b) Weakness: a. to student

b. to teacher

2. What are the problems of reducing class size the school principal faces?
(a) Physical building.

(b) Equipment-instructional materials.
(c) Extra teachers and teaching aides - teacher training,
(d)y Budget - project guideline.
3. What kind of support of reducing class size does the school principal need
from the state government or local school board?
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Appendix C - Demographic And General Information

How many years have you taught in the elementary school?

years,

What grade do you teach?

grade.

How many students in your classroom?

students.

Do you have any teaching aide in your classroom?

yes.

no.

If yes, how many?

What do you think is the ideal number of students in the classroom for quality
teaching?

students.
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A Learner-centered Teaching Approach

Daniel Scott Cothran

Abstract

These last few years a learner-centered approach has become almost a byword in ESL/EFL
journals and conferences, yet few teachers have been guick to apply this approach to their own
classrooms. This article attempts to adduce some of the reasons for this tendency and to issue a
challenge 1o teachers to reevaluate their views. Lastly, the anthor reviews an article in which
A. P. Littlejohn reports on a practical approach to implementing a iearner-centered approach.

Introduction

Any discussion of learner-centeredness should begin with 2 glear understanding of what is
meant when we speak of a person's "role." The Concise Oxford Dictionary defines "role" as an
"actor's part; one's function, what a person or thing is appointed to be expected to do." In his
book Roles of Teachers & Learners, Wright (1987) gives a good llustration of what constitutes
a social role. Wright writes that the social role of a pilot can be delineated into three aspects -
his actions, his words and the expectations of others. For instance, the pilot's job requires that he
gits at the controls of his aircraft and performs maneuvers such as landing, taking off, climbing
and turning. At the same time, he shares the cockpit with the co-pilot, navigator and other

personnel with whom he talks and maintains a relationship. If he is the captain, his position of

leadership and responsibility will influence these relationships and how he conducts himself

around his colleagues. Lastly, the passengers have certain expectations of the pilot that go far
beyond any of the above occupational duties. For instance, he would cause quite a stir if he were

to come suddenly out of the cockpit with uncombed hair and a beer can in his hand and begin
flirting with all the women.
In a similar way, learners bring certain expectations with them to the classroom. The

teacher's relatively high social position, especially in Taiwan, gives him the right and even the

obligation to be in control of the learning process. If he does not fulfill this duty, he may be seen

“Foreigh Languages and Literature Department, Tunghai University
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as weak and incompetent in the eyes of the leainers, Furthermore, leamers' expectations will
lead them to believe that their own role is to compiy with fhe wisheé of tﬁe 'teacher. To take
control of their own learning would be viewed as an attempt to usurp the authority accorded to
the higher social rank. In most ir;stances, ﬁe teacher maintains this "power relationship"
(Wright, 1987) by a system of rewards and punishment vsually in the form of grades. Learners
not only accept this method of maintaining control buf also expect it. Many of them would feel

disoriented without it.

Another factor that affects classroom mleé is the belief held by many learnezs concerning
the pature of learning. Many believe, for instance, that to learn one must be 'taught. Only the
teacher possesses the knowledge that they hope to possess and only the teacher knows how to
convey that knowledge in a way that they can best assimilate it. Therefore, it is only logical that

the teacher plans objectives, organizes class activities and assesses learners' progress.

Teachers' own beliefs also have an important influence on their role in the learning
process. Many teachers believe that they can be good teachers only if they are in absolute control
of classroom management. T'o give up some of that control would risk failure, and failing too
often would diminish the enjoyment and sense of falfillment they have always found in their
teaching role (Wright, 1987). Every teacher has had the experience of walking away from a
class where everything seems to go wrong, No teacher would deny feeling inadequate at those
times and perhaps even doubting his competence as a teacher:. Therefore, to "safeguard" their
job satisfaction, many teachers feel compelled to tighten their grip on the class in an attempt to
preclude-any unforeseeable problems.

Another belief that many teachers share is that their main task is to do nothinig more than
to get the students from one place in the curriculum to another or, as Stevick (1980) puts it, to
get "the turtle from poiit A to point B"(p. 13). This belief gives the teacher just one more reason
not to hand over any classroom management to learners. To do so would risk wasting valuable
time since learners are not trained to make up lesson plans or organize activities. Learners'
mismanagement of resources would necessitate the repetition of particular lessons, and slower
learners would attempt to reduce the pace of the class in order to meet their personal needs.
Both of these would cause the class as a whole to fall short of the goals of the curriculum, .

*For the sake of smoothness, the teacher will be referred to as "he” throughout the article,
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The last belief that teachers hold is probahly the most 1mporta11t in deterrmmng their role
and, consequently, it is one that will probably determine whether a teacher is open to
implementing a learner-centered approach in his or her class. 'This belief falls into one of two
opposing views (Litilejohn, 198:5). The firgt view states that learners: -

1) dislike and avoid study and will thus cheat at any given opportunity

2) must be coerced or threatened with punishment in order to get them to make the required
offort - o ' ’ o

3) préfer to be directed, have little ambition, and want secui’ify above all (p. 257)

‘The sa_condﬁew sets studeﬁfs in a more positive light. Those who hold to it believe that
leamerS' - _ | .
1) enjoy mental and physical work
2) exercise self-control and self- dlrectlon
3) are committed to the objectwes of a course because of the reward of achievement
4) accept respons1b1hty ' '

5) show a great deal of imagination in solving problems (p. 257)

If we were to investigaté which view is held by most teachers in Taiwém, we shduldn't be
surprised to discover that the former view is more prevalent than the latter. Many Chinese
teachers feel that students need to be constantly pressured into studying becanse students lack
the initiative and direction to learn on their own. Whether Chinese students are in fact so
teacher-dependent is not the issue here, The fact that many teachers hold such a view should be

a reason for concern.

" First, the negative view of learners prevents a teacher from experimenting with any other
role than the traditional one. The teacher is already predisposad to the idea that students learn
best when discipline is imposed and that any relaxation of that discipline will result in chaos.
The students are, therefore, not given the chance to show that they may respond very favorably
to a new approach. Students are also not given the chance to demonstrate that not all of them fit

into the mold characterized by the negative view.

Secondly, the negative view, like its counterpart, may actually cause students to
demonsgtrate the very characteristics it predicts (Littlejohn, 1983). In other words, there is good
reason to believe that a system set up to prevent students from cheating will cause them to cheat.

This phenomenon is even more unfortunate considering that a teacher may forfeit by his
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negatiVe views the opportunity of éwakening positive qualities in his students and changing the
way i‘hey approach their studies.

The first challenge, therefore, is for teachers to take a serious look at the views that shape
their role in the classroom and the basis for their views. If the teacher is honest with himself, he
may see that he is not totally justified in holding some of his views and that modifying his role
is well-worth trying. The second challenge is to take a serious look at the problems associated
with one's present role and the benefits a change may have on students’ learning. Some teachers
have used an approach for many years and become so convinced that, though their approach
inay not be witliout problems, any other approach would have more problems. However, it may
be that they have underestimated the seriousness of the problems associated with their present
role and failed to see how much the students would gain by trying somethin_g different.

For this reason, this paper will discuss first the problems associated with the traditional
role and then attempt to cufline what a learner-centered approach entails as well as some of the
major benefits involved. Lastly, a practical framework will be discussed for handing over more
responsibility to students, and in particular students in Taiwan, to manage their own learning.

Problems Associated With the Role of the Teacher in the
Teacher-centered Classroom

In the traditional classroom a parent-child relationship usually is fostered by the teacher's
role as manager of the learning environment (Litflejohn, 1983). The students give up their
rights and responsibility as adults to make decisions for themselves. Instead it is solely in the
hands of the teacher to do this as well as to show approval or disapproval of leamners'
performance. It is no wonder that learners are put on the defensive in this kind of situation,
afraid of being put on the spot when they do not know the correct answer. Learning, therefore,
becomes "a burden, to be worn as little as possible and cast off entirely (i.e., forgotten) at the

first safe opportunity” (Littlejohn, p. 596).

An additional and yet more serious problem occurs because the teacher is required to fulfill
a multiplicity of roles at the same time. For instance, he is the "controller” (Harmer, 1990, p.
200) who organizes all of the classroom activities, sets up the tasks and aids the learners in

performing those tasks. He is also the "prompter" (Harmer, p.20;’!) who encourages fearners to
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participate in activities and the "resource" of afl the knowledge that is to be acquired. Lastly, he
is the “assessor" (Harmer, p. 201) of the learners' efforts and contributions. His evaluation

determines the validity, correctness and relevance of the whole learning process.

The teacher who tries to fulfili all these roles is overburdened with a host of decisions. He
has to make decisions concerning the learning goals as well the methods and tasks. He also has
to decide on the content of each lesson, how much guidance to give and what he hopes the class
behavior (i.e., punctuality, courtesy to others...) will be like. Moreover, he has come to terms

with the most sensitive decision of them all - how to handle evaluation.

Allwright (1978, 1981) points out the complexities of managing all these areas entails
risks that can threaten to destroy the value of the classroom experience for the learner. Almost
every class is composed of a multiplicity of levels and it is a difficult task for the teacher to
decide at which level to gear the material. Some of the better learners will inevitably fee! that
they are being ‘spoon-fed' if the langnage is broken down into too many minute parts, Slower
learners will feel demoralized if the level of the materials is too high or if the pace of the class is
too fast. Likewise, some learners will feel frustrated if the teacher choocses inappropriate

materials or leagning goals as a result of making decisions without consulting the learners first.

In addition to the above, taking on the role of decision-maker in so many areas could have
even more serious consequences, Learners who have no say in the decision-making process will
become dependent on the teacher for help and as a source of intelligible target language input.
However, after leaving the classroom environment, the learners will not have the teacher to
supervise their learning and tell them how to go about it. This problem of teacher-dependency is
not to be taken lightly. Anita Wenden (1987) points out that considering the rate at which new
information is gathered in our charging world, knowledge learnad at one peint in a person's life
quickly becomes obsolete. It is, thﬁs, vitally important that people have the ability to cope with
changing knowledge. For most people, being able to obtain and manipulate new knowledge is
not just a luxury; it is a necessity because it "can bring about changes that will affect adults in

both their personal and professional lives" (Wenden, p. 9).

In addition, Wenden (1987) reminds teachers that the place and time consiraints that
accompany formal classroom environments will limit how much learning can actually occur,
Learners can not simply acquire all the language skills they will need for their future

professional and nonprofessional goals within a set time limit; neither is it possible for the
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teacher to exjmse t‘nem to a sufficient number of communicative situatiens within the confines
of a classroom to prepare them for all of their communicative needs. Courses need to Irelp
learners develop the ability to make up for some of these deficiencies when the need arises. This
can mot be done if the teacher is usutping all of the decision-making powers. For this reason
Allwright (1978) concludes that a teacher who takes "direct and exclusive responsibility” for

managing a course is "professionally irresponsible."
Redefinition of Teachers' and Learners' Roles

Any change in roles must begin with the teacher's reeValuating his attitude and
expectations of learners in at Ieast two areas. Firstly, he must move away from the erroneous
assumption that cvery student learns in the same way, at the same rate, or has the same
interests. Secondly, he must move away from the "teacher's 'T think you need this' toward the
leatner's ‘I know I need this' (Lrttlejohn, p. 597) "

Next he needs to slowly detach himself from his role of “controller" and begin to see
himself more in the role of "facilitator" of learning. In this role, the teacher gives the learners
" more op'pemmiﬁes to make choices for themselves. Choices can be introduced into the
| classroom in any' number of areas such as the time to be spent on the learning material and
when the study tasks take plaee The learners can be allowed to give input on short- and
long-term ob_]ecuves by devising their own projects in consultation with the teacher and hand
them in at an agreed-upon time. Learners can be asked theif preferred mode of learning (i.e.,
whether in pairs, groups, alone | or together with the Test of the class) It is even possible to
involve learners in choosing conterit. For mstance it might be left up t6 them whether they'
would prefer subject matter in the form of ﬁcttonal stories or factual information. Littlejohn
(1983) sven suggesis that mstead of buying tlnrty copies of the same book, each learner could be
allowed to chooss his or her own book and thereby build up a class library. As for evalnation,
some aspects could be handed over to leatners if learning ob]ectlves have been made clear
'(Holec, 1987).

The above éuggestioris do not necessarily involve handmg over compléte control o the
" Class. EFL students in Taiwan would regard a feacher who goes to such an ‘oxiremc as
trresponsible, not to mention the fact that many 'o,f them would not know how to go about
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planning their own learning, That is why Gower and Walters (1983) point out, "you need to
subtly alter your role according to the activity without going to the extremes of dominating a
class or leaving it without anything to do" (see Wright, p. 55). Some activities will require more
central direction from the teacher than others, so it is up to the teacher to judge when his

involvement would be robbing the learners of "work that learners could more profitably do

themselves" (Allwright, p. 6).

Benefits From a Learner-centered Approach

It is natural that some teachers will initially react to a learner-centered approach with a
certain amount of skepticism. There are obvicus risks involved in giving learners a degree of
self-determination - time-wasting, frustration and confusion to name a few - but these risks are
equally present in any teacher-centered class (Allwright, 1978), Consequently, a teacher's focus
should not be solely on the risks involved in a new appreach. Teachers need to have a balanced

view in which they consider both the drawbacks as well as the benefits.

Consider, for instance, the studies of learner-centeredness done by Beach, Littlejohn,
Fitz-Goibbon and Reay (1983). The studies indicate that motivation is increased when
respongibility for class-management is shared with the Iearners. Obvionsly when learners are
Working‘ toward linguwistic and communicative objectives that they have determined for
themselves, they will have more incentive to see that those objectives are reached. Kohenen
(1992) also reports on experiments in self-guided learning that demonstrates how increased
lfearner involvement satisfies needs such as "belonging, acceptance, satisfaction from work,
self-actualization, power, self-control" (p. 18). For this reason, Kohenen sees the merits of this

approach in the feeling of success and competence that it manifests in the learners, Littlejohn

{1983) relates that when learners are given more autonomy, they not only do as well as those in

traditional teacher-centered classes, but in some cases do better.

A Procedure for Implementing a Learner-centered Approach

It can be assumed that some reservations about a learner-centered approach arise from the

fact that many teachers are not able to imagine how to implement it in a practical way in their
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own classrooms. For this reason we will discuss a procedure that Littlejohn (1983) utilized with
two groups of Arab students at the University of Bahrain. His experiment in
learner-centeredness is of particular consequence to teachers in Taiwan because many readers
will probably note qualities in these stodents that match those they see in their own. This

procedure is only one of many that could be practically implemented in a classroom in Taiwan.

Subjects of the Experiment

In Littlejohn's experiment he worked with lower intermediate Arab students who had to
repeat a semester of "General English" and were therefore not very motivated. They had been
taught by traditional metheds which involved mainly whole class activities with very little if any
communicative elements. Furthermore, like most EFL students in Taiwan, "they saw language
learning as the study of gramunar and vocabulary and the roles of teacher and learner as clearly
separated” (Littlejohn, p. 600). '

Activity One; Questionnaire

Littlejohn began by distributing a questionnaire to the class (Appendix A). The questions
were designed to solicit students' views concerning their goals for learning English, the best
ways to learn any language and the pros and cons of using their present text. The whole class
then brainstormed possible answers to the questions before silently filling in the questionnaire at
their desks. After everyone was finished, the teacher invited students to share their answers with
the class while he recorded them on the board. This activity was followed by a session of
discussion in which the teacher encouraged students to elaborate on their answers and seek

clarification from other stdents as to why they held certain opinions.

The objective of this fixst activity was two-fold. First, it drew lzarners's attention to some of
the "relevant issues” such their learning goals as well as the approaches, methods and materials
they might use to achieve those goals®. Secondly, it demonstrated to learners in a subtle way that

their experiences and opinions were important and would have an impact on the class,

*Obviously, it is possible o add a variety of questions to the questionnaire, depending on the issues you would like the
students to address. For instance, if you are teaching students who are together for the first time, you might want to ask them
questions related to methodology or materials used in former classes to get a feeling for where they are coming from and
which methods or materials they like. If, for example, you suspect that the students have already been exposed to methods
involving group and pair work, you might want to get their input on their favorite method.
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Activity Two: Textbook Review

Next, .Litﬂejohn had the class split up into groups and each. group was assigned a different
section of their grammar book. Their task was to examine each section and record on a table
(Appendix B) the steps required to complete it as well as how their perception of its difficuity
levei. After all the results were handed in, the teacher made up a list of the activities in
| descending order of difficulty’.

In addition to providing the students with "experience in working cooperatively without
ongoing teacher direction” (Littlejohn, p. 603), this activity gives both the teacher and the
students insight into what kinds of exercises the students themsclves consider as difficult. This
valuable information can Iater be exploited by both the teacher anzi the students as they prepare

lessons.

Activity Three: Students as Teachers

Following the completion of this task, Littlejohn asked for volunteers to "research” the
different arsas of grammar categorized in the last task and then share their findings with the
class as well as prepare some exercises for the other students to do. The teacher met with each
of the volunteers in order 1o provide them with alternative materials to consult and to select
exercises from. On the day the volunteers were to give their presentation, the teacher sat among

the other students and gave assistance only when asked to do so'.

In this exercise the students practiced communicating content (i.e., grammar ¢xplanations
and exercises) that was important to both their own success in the course and that of the other
learners. Therefore, one benefit of this activity was that it introduced students to the idea that a
classroom task can have real communicative value. More importantly, it got them thinking

about how they might best arrange activities to help both their peers and themselves.

3If a teacher is teaching a new group of learners, he will need to make some modifications, In that case, he could give the
learners the actual grammar text that they will be using in the coming semester and do the same lasks as described by
Littlgjohn.

“Whai the students were to look for as they "researched" different prammar points was not made explicit in the article. The
idea seemned to be that studenits were lefi to their own discretion as to what they discovered and then presented in class. As for
the presentations, T would advise against doing one after another as this would become monotonous. It would be best to
spread them out over petiod of time with other activities planned for in-between.




128

Activity Four: Error Correction

~In the following activity the students. were, divided up into groups and each group was
given a tape recorder. They were given ,instxocﬁons for. a role play, which they were to put
together imprompta \_w_rhile recording the whole process. They were allowed to stop the tape
recorder at any time and ask for assistance from each other when they did not know a word or
were not sure about the grammar. After each group was finished, they were given a task sheet-
(Appendlx C) wlnch reguired them to hsten to the tape and write down any Imstakes or
problems that they nouced The task sheet also mcludes a plaoe to record correctlons for each of
the mlstakes Smular to the last ac11v1ty, students typ1cally did not resort to askmg the teacher
for assistance unless the group-as a whole could not resolve a problem

The purpose of this activity was ﬁrst to make the students more attentive to the errors that
they typically made. Secondly it contributed to their slow but steady progress along the road to
autonomy. They became more and more aware that they could functlon as effectwe learners
without the constant intervention of the teacher.

Activity Five: "Student-Dirécted Lessons"

In preparation for the final stage of this experiment, the class was divided 1p.into small
groups and was given the task of listing all the language activities they could remember having
used, noting those that were particularly enjoyable and helpful. Groups also spent some time
discussing their personal learning goals and then complled these mto an addmonal list for

firture reference

By the eighth week, when the students had demonstrated that they werked satisfactorily in
small groups and had learned enough from the above activities to plan lessons for themselves,:
the teacher set aside two of the six class hours per week as "studeni-directed. lessons” (p. 605).-
He designated groups of five or six students whose responsibility was to plan and to catry out
their own activities during these two hours’. Similar to other times, the teacher remained in the
background, only giving assistance when the stoclents requested it. During the remaining four

3It sdems to me that to getthe tmost out of this actmty, g:roups should be divided up according to level of English proficwncy
In other words, the better students should separated from the slower learners. In this way, each person in a group will have an
opportunity to prepare a lesson and then teach it to the group.
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class hours, the teacher faught as nsual, however, he purposely tried to plan activities in such a

way as to introduce the learners to as many new methods and techniques as possible.

After the students had led a few of these student-directed Iessons, the teacher arranged a
time for the class as a whole to share their feelings about their first hands-on experience with
this approach. At this time problems caused by the absence of teacher-control were brought up
and solutions were proposed. As a result, student-generated rules such as those below were set
up for each gromp:

1. Only speak English. Only speak another language if it is very necessary,

2. Help each other and comrect each other's mistakes,

3. Only ask the teacher after you have asked the others in the group.

4. At each session, make a different person responsible for preparing something to bring to the

next meeting (p. 603),
The Results

In the weeks that folfowed, Littlejohn noticed that students utitized a repertoire of methods
and techniques comparable to most teacher-centered classrooms [e.g., "dictations, grammar,
explanations, pair work, dialogue building, communication games, and so forth" (p. 605)].
Moreover, a definite sense of community was formed in which students felt relaxed about
helping each other. In the small groups slower learners presumably received more individual
attention than is usoally possible in a traditional classroom. Most importantly, students took on
a much more active 1ole in their learning, They realized that they did not need the teacher to

answer all of their questions and could look to each other or to reference books for the answers®.

At the same time, however, the implementation of this approach was not completely
without problems. Foremost was the students' apprehension concerning the value of some
activities, Stedents' expectations led them to judge the worth of any activity by its ability to
prepare them for the final examination. If the link between the task and the exam was not cleat,
some. students felt unhappy and dissatisfied. Another related quandary had to do with the fact
that the teacher, not the student-teachers, knew what would be included on the exam. Therefore,

This last point is one that most teachers in Taiwan could appreciate since many teachers comment how passive Chinese

leamners are.
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there was some resistance shown to having students organize and teach the small groups’.
Conclusion

Tn traditional classrooms teachers usnally select teaching materials according to the level
of the average student, hoping that the slower students will somehow catch up with the rest and
that the faster learners will make allowances for slow pace of the class. However, in reality this
situation often leads to only a fraction of the students finding real satisfaction in their learning
experience. Many learners end up feelinig demoralized, knowing that their dependence on the
teacher does not afford them any other. alteriiative than to miake the best of their present
situation.

A learner-centered approach, however, offers a practical solution to many of the woes of
traditional teaching methods. Students learn How to take responsibility for their own learning
and are more adept at helping others meet their special needs. They also gain confidence in
secking target-language input outside class to-fill in s\c;rt{é‘of the gaps in their learning. They
know that the walls of the classroom do not restrict the amount of langnage that can be learned.

The process of involving learners in classroom management must be done gradually; it
would be a mistake to simply hand over control of a class and see vwhat happens. Tt Tequires the
teacher first to help the students develop the management skills they will need to be snccessful.
The more the learners show themselves conipetent in their new role, the more the teacher can

step back and act as "facilitator" of learning instead of sole source of learning.

*This second problem could be resolved if the students were made aware of what skills or content would be covered on the
exam. When student-teachers are preparing lessons, they oould incorporate some of those skills and content into their lessons.
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APPENDIX

APPENDIX A

Questionnaire

Why are you 1earning English?

How do you think English will be ﬁseful to you_?.

What do you think is the most difficult thing about fearning English?
Can you give precise examples? |

What‘ do you think you need to learn?

What do you you think is the best way to learn? Why?

What do you like in the (name of a book)?

APPENDIX B

Review of Previous Textbook

Look at sach unit that you have been assigned and try to fill in the
table below:

Unit/What exactly does the section . How difficult is it?
{Section ask you to do? _ 1234 5 67869 10
easy difficult

Personally / Group Average




APPENDIX C

Listen to the recording of your roleplay. Stop the tape every time you
think you hear a mistake or have a problem understanding something.
Discuss the mistake/problem in your group and then complete the

table.

Mistake/Problem It should have been like this:

133
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Using Art Activities to Motivate Repeaters

Wendy Ting-shu Wen'

Abstract

Repeaters are stidents who have failed their mid-term and final examinations in a course
and have {o repeat it. Teaching these students is a challenge because many lack self-motivation
and esteem. In addition, geing back over the same materials is boring for both teachers and
students. This paper presents the experience of incorporating art into the teaching of Freshman
English repeaters as a way lo alleviate these problems. Sample lessons and the classroom
implementation resuls are described and discussed. The technique has been effective --
students' fear of English was turned to delight, and all of the repeaters passed the course

successfully in their first iry.

Background

Repeaters refer to those college students who fail the mid-teom and final examinations in a
coufse_ and must Tetake it From 1989 to 1993, I was assigned to teach repeaters of Freshman
English program at Tunghai University in Taiwan, The first time 1 walked into the classroom, I
was stunned by the sight of students squeezing into the last three or four rows and lowering
their heads to avoid direct eye contact with me. I hesitated for a minute or two in front of this
grbup who seemed diffident and anxious. The meticulously prepared, step-by-step, course plan
sat in front of me but somehow seemed woefully inadequate. I proceeded to try many tricks to
break the ice: encouraging them to introduce themselves, soliciting questions about myself, and
organizing them into groups. Most students remained passive and silent. Frustrated, I decided to
seek help from some of my colleagues who were either teaching Repeaters at the time or had

taught Repeaters in previous years. The following are some of the responses:

A has been teaching English for 12 years and is cuﬁently teaching Repeaters who are Eng-
lish majors. She has many years of experience in teaching Reﬁeaters. When she was asked how
she felt about teaching Repeaters, her first rgaction was, " don't like it." Then she explained her

dissatisfaction as follows:

*Foreign Langnage and Literature Department, Tunghai University.
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Their major is English, but they are not interested in English at all. I think
that was why they failed the course before. Some of them have even failed
two or three times. Freshman English is the edsiest course. If they fail this

one, I wonder how they are gcﬁng to pass the rest of the required courses.

The atmophere in the classroom is passive. [ feel it is very difficult to moti-
vate them, and I am afraid that it's dﬁost impossible to help them make
progress in only one semester. Some of them are my former students; for
them, I can't use the same materials or the same old tricks....that makes
things even more difficult. (9/5/1993)

B has been teaching non-major Freshman English for three and a half years. When we
started to talk about the Repeaters, he used an old story as an analogy:

....it's like a father who always beat his daughter and said that he loved her.
One day, that girl met a young man who really loved her but didn't beat
her. The girl couldn't believe that he loved her, because there was no beat-
ing.... The same is true for Repeaters. I feel Repeaters are distant. They're
worried only about the test scores, not about English learning. We did
some activities in class they didn't particularly like, because they didn't
think the activities would do any good as far as their tests are concerned.
(9/18/1993)

What B meant here was that extra classroom activities would not help; students needed a

"beating" in the form of examinations.

C had been assigiled to teach Repeaters the year before, which she did not like at all. She
used the term "inferiority complex" to describe the Repeaters, ‘

They had a lack of confidence; they always lowered their heads to avoid di-
rect eye contact with me..,. They were afraid of making mistakes, so they

- sat rather quietly. You needed great patience to encourage them, to build
their confidence. (10/21/1993)
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D was a Chinese language student and a part-time English teacher who had always taught
high-level students. The fall semester'of 1993 was the first time he had ever taught Repeaters.

His reaction was "surprised!"

I didn't know that they don't even know those. basic grammatical rules, so
we spent lots of time just on ground-level stuff.... (9/16/1993)

E has a great deal of experience in teaching low-level Freshmen, but he also expressed
frusiration when talking sbout the Repeaters. He sighed, then said,

No response, almost none. Most teachers like to teach -highly motivated
~ students, but the Repeaters just sat there... very difficult to motivate them.
(10/19/1993)

From these comments, I felt somewhat reassured that at least I was not alone in the feeling

of exasperation. It was generally observed that the students were anxious about tests, which dis-

tracted them from actual learning, and that students lacked basic English grammatical knowl-

edge. Moreover, they worried that they could not talk pr_operly and were so afraid of making
mistakes that they hardly uttered anything in class. Because some of them have failed the course

repeatedly, they had lost their self-esteem and had neither the confidence nor interest in learn-

ing English.

| In the fall semester of 1993, I decid;: to take a new approach using art to motivate Repeat-
ers due to my previous experience in art education and gllaphic. design. Before I experimented
with art in the language classroom, I used a questionnaire called Strategy Inventory for Lan-
guage Learning Version 7.0 (ESL/EFL) (Oxford, 1989)(Appendix A) to check their English
learning style in the following categoﬁes D A) Remembeﬁrig more effectively; B) Using all their
mental processes, C) Compensating for missing knowledge; D) Organizing and evaluating their
learning; E) Managing their emotions F) Learning with others. Besides these six categories, [
added one more item; with five True-or-False questions to find out if they would like to use art

in class.

The results of the questionnaire were quite intei:esting: First, the top overall average for
this questionnaire is normatly 50, but my students' overall averages wers rather low; they were
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between 12.7 -arrd 26.9 Secondly, most students received very low ecores 'en the.'E)Managing\
your emotions section. According to th¢ir answers in this category, the Repeaters felt nervous‘
whenever they are using English, they were extremely afraid of making mlstakes and they d1d- ..

n't like to talk about their feelings about English with others. Thirdly, their scores on part C and
part F were very low, which meant that they were afraid of malﬂng guesses when they encoun-
tered unfamiliar English words, and they dared not ask for help. Finally, they didn't particularly
l_1k_e drawing; only 1/3 expressed any interest.

Based on the questionnaire, I interviewed each of my students. To my'Surplise' most stu-
dents had not had any bad feelings when they first heard that they had failed and had to repeat
Freshman Enghsh They said, "My -English has never been good, so I was bound to fail." One
student even asked me;"Why did you interview me first? T wonder if it is because I got the low-

est questionnaire scores?"

_In fact, from the interviews I found that English was most students only academic problem,
the only subject they failed. One girl even told me that she could have received a scholasship,
bﬁt feﬂing Engl{sh made it ilrlpossi’lile' Some senior students had alreddy finished most of their
courses, and Enghsh was the only suh_]ect holding them back. I_f they were to fail again, they
would have had to come back to school to repeat this one course, even if they hada jOb

Through this interview I found out more about the Repeaters, who were from a variety of
departments, and at different ages. Age differences made some seem more mature: one senior
girl didn't want to work with others; she felt they were too young for her taste. Fortlmately, rrrost
of the students inhibitions and the lack of motivation seemed to drsmpate ‘after these one-on-one

1nt|mate conversatlons with me,

3

Art Ii_1 Lapglrage Edﬁcaﬁon 5

B taught arts and crafts to children several years back. Drawing ‘e{n this experience, I
thoughit art might be useful as a tool to remove sbme of the inhibition in class. I found that the
students had stopped taking art courses in tenth grade, as art was not a subject tested in the
highly competitive college entrance examination. I could see some awkwardness when we first

did some drawings in class. =
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Adriana Diaz's Freeing the Creative Spirit -- Drawing on the Power of Art to Tap the
Magic and Wisdom Within (Diaz, 1992) provided many ideas. At the béginning of Her book, she
criticized traditional art education, which made drawing and painting only for the talented ones
(Diaz, 1992, p.6). She states; '

...and too many people walk through life with a sense of failure and lack of

self-respect where creativity is concerned. (Diaz, 1992, p.6)

That was why some of the students were reluctant when they were asked to draw; their first
reaction was, "I can't draw." In fact, according to Diaz, everyone can draw; everyone can hold a

pen or a pencil doodling something on paper. Here she showed us how to free ourselves to draw:

...to be playful, for playfulness is the ultimate form of creative autonomy.
It is non-goal-oriented and nonreasonable (this is not the same as unrea-
sonable). Playfulness is whylessness. It is spontaneous celebration and ex-
ploration. (Diaz, 1992, p.23)

This notion of "playfulness” is réminiscent of the Bulgarian scientist, Dr.Georgi Lozanov,
the first person who used Suggestology' in language teaching. One of his principles of Sug-
gestopedia, double planeness is based on the idea that if things are "generally pleasant on the
unconscious level, things will be sure to go smoeothly on the conscious, cognitive level" (Stevick,
1980, p.231) Indeed, when he and his Suggestopedia's practitioners were operating Suggestope-
dia, they used many art forms to stimulate students consciously and unconsciously in order to
make the language learning process reach the level of joyfulness, and hcnée, uncover students
Teserve capacities. ‘

Elina Salabarria's practicum report at Nova University, Center for the Advancement of

Education; Learning English through Azt in the Elementary School provides me much informa-

tion about using art in the language-learmng classroom:

‘Suggestology is the comprehensive science of sugpestion in all its aspects, but for the time being it deals mainly with the
possibilities of suggestion to tap man$ reserve capacitites in the spheres of both mind and body. Consequently it is the science
of the accelerated harmonious development and self-control of man and his manifold talents. Innovarrve Approache.s to
Language Teaching, Blair RW. ed., 1982, p.146
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Before the age of about six, the bram increases m cells Or NEuons. After’
that the neurons make countless mterconnectlons assec:latlons based on
such sensory perceptions as sight, touch, and sound. These assomatlons are |
stored in the brain as learning. The art classes can stimulate these connec-
tions and assocmtlens with language acqmsmon The art program can help
' the flow of i nnages 1deas contexts and words (Salabama 1990, . 16)
Based on her study, she used art in her sixth grade class wit.h her ESL students. The resuits
" revealed an average gam of 40% in Enghsh VO(:a’oular)yr of 40%1 m command of the grammaucal
constmcl:mns of the Engllsh language and of 30% in Engllsh pronunmauon

Linking art and language acqulsmon W1th teaching does not only apply to elementary
school children: The Language Experience Approach (LE_A) (Safwat, 1986) has shown that the
application of art to adults can be equally Asuecessful. LEA. teachers nu_t,orlly use their own pic-
tures as stimuli, but also encourage students to draw pictures and talk to learn how to describe
the pictures they draw (Safwat, 1986). This approach has been extremely successful for low-

level students.

For my own class, my emphasis is to encourage students to first develop ideas that they
can take ownership of, and communicate through art, in the forth of a concrete product such as
a brochure, pamphlet, poster, or book. To foster this process, I have used all kinds of visual
stimuli -such as photographs, magazines, posters,' famous paintings and' drawings, commercial
art work, cartoons, flash cards, s well as 'video tapes, Slides and.overhea{d transparencies. My
goal is to stimulate the students to create their owil artistic expression with which they can then
more camfortably describe, discuss, explain and write down meir‘dleughts in Englich.

Sample Lessons -

At Tunghai, a semester consists of sixteen weeks of insi:ructio’n,:four class periods and one
language lab period per week. I designed forty lessons based on the three textbooks and three
s1mp11ﬁed readers required from a larger program at Tunghai University (see Appendix B for
the course syllabus) Based on students" feedback the follewmg twelve lessons among the forty_

were the most effective:
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1. A Book About "Me": Students develops books about themselves through the use of the

"Me Tree".
The Winged-Bean Flyer: Students get the information from the text, then make a colorful

flyer.

What Have I Done So Far Today?: Students use the present perfect tense and the past
tense in terms of the things they have done that day.

“The Missing Elephant Man Poster: After rcading a simplified reader called The Ele-
phant Man, students make their missing Elephant Man posters.

Home Robot For Sale: After reading the text called Robots for the Home, students make
their own home robot ads, then try to sell their robots.

Family Tree: Students learn family relationship Words and know how to talk about their

g family. meriibers through the famﬂy tree they draw.

10.

11

12.

Halloween Decoratlon Students decorate the classroom with ghosts posters and symbols

" of Hallowesn.

Creating A Dialogue: Based on the pictures studenis draw, student create their own

‘dialogues.
Earthquake: Studenis use the new words which they learn ﬁom the text about earthquakes

16 describe their own pictares.
New Product Ads: Students use the proper forms of comparative and superlative adjec-

tives to create ads for new products.
Asking Quéstions: Students generate questlons regarding the illustrations of the assigned

simplified readers before reading the text, and they find the answers after finishing read-

ing the book. .
Describing A Person: Students describe the characters of the simplified reader which they

are assigned to read.

These lessons are necessarily oriented toward Tunghai's requirements ‘but can be adjusted

to a variety of situations in other teaching contexts. I will describe two Iessons in detail in this
section, 4 Book About Me and New Product Ads. For each of these lessons, I first state-the ob-
jectives, then give the specific procedures that I followed, and then my own observations of that
partlcular lesson. I finish with a surnmary of the feedback that I received from students and sug-

_gestions for possible alternative activities. A complete description of all twelve lessons can be
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found in Wendy Ting Shu Wens theésis (1995) - Incorporationg Aft with English Teaching and
Learning: Using Art Activities to Motivate Low Level Students.

1. A Book About "Me"

Objectives: __,,

1. “Students will be able to talk about themselves according to the "ME TREE" that they have
created.
2. Based on the "ME TREE," students will be able to create a book about themselves.

Procedures:

1. T asks Ss to draw a big tree, along each branch Ss should write something that can describe
themselves. As T talks about the tree, she starfs to demonstrate how she does her own tree:
She draws a big tree with long graceful branches, then she writes some words along each
tree branch. Each time she draws one more branch, she adds some more words along if.

2. T uses this "ME TREE" as a tool to introduce herself. She draws at the same time as she
talks about herself (see figare 1).

figure 1. Teacher uses ME TREE to introduce herself.

3. Ssstart to draw their own trees on white paper pads. :
4. ' T puts students into pairs, Ss talk to their partners about their own trees.
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T assigns Ss to make a book about themselves according to the trees they have drawn. The
book should be able to represent some aspects of themselves. They should feel free to use

pictures or any sort of decoration to go with the words.

Follow-up:

1.

T draws a man and a womars profile on the board. On the top of the board, she writes
FIRST ENCOUNTER, below each figures, she writes their names, JOHN and MARY (see

figure 2).

figure 2. Johmn and Mary's first encounter.

T encourages Ss in pairs to take the roles of John and Mary and perform their first

encounter.

T shows Ss a video tape of how Westerners introduce themselves when they first encounter
.each other.

Ss form two lines to practice their first encounters with each classmate.

T distributes a list of atiributes: can do 20 push-ups, have a driver's licence, was born in
September, etc. Then she asks Ss to find someone who can do 20 push-ups, or who has a
driver's license. Whenever Ss find someone who fits an attribute, they fill that pérson's name
in the blank.

Ss walk around to find someone who can do 20 push-ups, who was bomn in September, etc.
To ask each new classmate's name, they practice the first encounter. language they have

. learned from the tape.
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7. At the bottom of the handout, there are three empty spaces in which Ss have to write three
things they would like to find out from their classmates.

Obsé}'vatidns.' |

1. Ss looked hesitant at first. It seemed that they had never drawn anything in the langnage
classroom. _

2. This was the way I introduced myself. So instead of standing in front of them talking about
me, I drew a tree with graceful lines of branches, leaves and dangling fruit. If they couldn't
understand my English, there were some written words for them to grasp.

3. ¥could see different reactions for the second step; some couldn't wait; they grabbed a pencil
and started to draw right away, others hesitated; they drew one line, then erased it. T could
see the Chinese product-oriented education had affected them. They had to get those lines

. right! One particular student was very interesting: she drew a little tree on the top of the
page, then listed several things under it. It scemed that the little tree was only a decoration,
and the writing was the main part.

4. To thein, I was still a stranger. I tried not to walk too close to them; I was afraid that I
would interrupt or intimidate them. I let them talk to sach other comfortably. I could hear a
few Chinese words along with the English.

5. I assigned them to write "A BOOK ABOUT ME." I was a litfle worried that the jump from
a page to a book would be too large, so I encouraged them to create their own unique books
which could be huge or tiny, triangle or round. in other words: they could do whatever they
liked, as long as their books could fully represent themselves.

‘6. Bach pair of Ss had their own version of their first éncounter a stranger. Some made their

personal fimny fouch, which bronght out some laughter and ecased Ss tension 'immedia‘tely.

Reflections and Changes:

We did this activity before I had read their questionnaires. Later I found that most of them
did not particularly like drawing, but they all loved colors. At least that was a good sign of infer-
est in art. So for my other class, 1 brought a big box of colorful magic markers and 36-color felt
tip pens. They could choose whatever colots they would liked to draw the ME TREE on the big
pieces of white paper I gave them. The result was much bett’er'than t_he ﬁrst class; they were
definitely more at ease and more willing to talk about their colorful trees. Some of the books
that the first class méde wezre quite creative with pictures, others were onlj words. Most of their
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writings were superficial; names of their parents, number of their siblings, their interests, etc.
Nothing stood out to distinguish one from the other. For the second class, I added one more ac-
tivity in which I showed pictures of stick figures to indicate some special interests and abilitics
that I have, such as that I can ride my bike with only one hand holding the handle bar, I can

whistle, etc.

Students started to draw their own. If they couldn't draw, they were welcome to draw sym-
bols to indicate their concepis as long as they could read their own drawings. Then they shared
their drawings with their group members. After that, I asked, "What interests and abilities do
people in your group have that you think are unique?" As they were sharing and laughing, they
became familiar to each other, lowered their inhibitions, and, at the same time, increased their
own self-esteem. The books that the second class made had more texture and greater variety:
they came in different sizes, colors and shapes. In addition, their writing was more interesting,

deeper, and more humorous. I was fascinated by their creativity.

2. New Product A«s

Objectives:

1. Students will be able to use the proper forms of comparative and superlative adjectives. (-er
and more; -est and most)
2. Students will be able to create ads for new products, and use comparative and superlative

adjective forms in the written passage of their ads.

' Procedures:

1. T shows Ss a poster-sized picture with several items on it, then asks Ss to choose any two
items to make a comparison.
2. T asks Ss questions such as;
Which one seems to be the most expensive one?
‘Which one is the biggest? |
Which one seems to be the heaviest one?

..... Ss practice using superlative forms.
3. Ssare assigned to finish all the exercises in their grammar book (Azar, 1992, pp.327-334)
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4. T tells Ss to imagine that they are working for an advertising agency. Each S hasto make an
ad for a particular product, and they have to give an attractive name to that product.

5. T asks Ss to think of a list of adjectives which can describe their own products. Along with
the adjectives, Ss have to write the comparative and superlative forms for the adjectives.

6. Based on the lists, Ss write a passage to sell their products.
T collects the writings, then distributes them to the class. Each S should have another stu-
dents writing, read it, then find the problematic sentences and write them on the board.

8. Ss discuss the problématic sentences on the board. T doesnt intervene while Ss are discuss-
ing this.

9. T shows Ss some sample poster lay-outs, then assigns Ss to make their own posters with
their own writien passage.

10. Ss hang their own posters on the wall. They are told to check each others posters. Each S
has to find the one they are particularly interested in buying, and they have to give the rea-
sons why that product atiracts them,

Observations:

1. The adjectives they used to make the comparisons were the most common ones, such as big,
small, Iong, short; it seemed that they could hardly think of any other adjectives other than
these. The most common mistakes that they made were using more ahd -er togethef some
even used more for all the comparatlve ad_]cctwes At this point 1 had a strong intention to
correct their errors and give them the reasons for the corrections 1mmed1ately Then I real-
ized for this stage, it was betfer for me to hold back, 1 asked them why some of them use -er
and others use more instead. One students knew the answer, and told the whole classs. Then
we started to brainstorm some more comparative and superlative forms according to the rule

*she had mentioned. Some Ss looked as if they had heard this rule for their firsttime.

2. Ss seemed to have fewer problem with the superlative forms than the comparative forms. I
wondered if it is becanse in both English and Chinese, the superlative _senteﬁce pattern is
easier. ‘ _

3. Azar's grammar bock allowed Ss to learn more adjectives from some basic exercises, which
were definitely very useful, before they actually listed adjectives which could be used to de-
scribe their products, I noticed that they did it without any effort. _

4. Ssusually can't find the errors in their own writing, but they seem to have no problem find--

ing other's errors: the whole blackboard was full of sentences Ss had found from each-other's
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papers. Either finding the errors or correcting the errors on the board demanded a very high.
degree of concentration. My withdrawal from the activity made them concentrate more.

5. When all the ads had been put on the board, I encouraged Ss to look them over closely and
then write down how they felt about each one. This would help them to express themselves
for the next step. It was a pity that when we reached the next step, time was up and only a
few did the talking. ‘

Reflections and Changes:

I have used this activity to teach comparative and superlative forms of adjectives several
times. I remember that the first time I asked students to create an advertisement, some of them
found that it was difficult to generate any fresh ideas. Now I realize that the warm-up activities
are curcial. In Supporfing Whole Language Constance Weaver listed several principles for sig-

nificant human learning; one is:

In order to engage students wholeheartedly in learning, however, learners
must be confident that they will be safe. That is, the environment for learn-
ing must be risk-free. (Weaver & Henke, 1992, p.7)

In order to encourage students to create product ads, T had to make sure that they were well
prepared and they felt secure, ready to take the initiative, which meant that they not only had a
favorable environment in which to create whatever they wanted, but also that they had the basic

language tools for them to express themselves.

Several of my colleagues often complained that Chinese students lack creativity, and it is
true that our educational system does place less value on any sort of creativity. But I believe that
if we teachers set up a risk-free environment for our students and treat students as capable indi-
viduals by offering challenges to stimulate them, they can become just as creative as we can

imagine,
Students' Feedback

Throughout the semester, I invited students' feedback in several informal settings or during

the class peridd. I was encouraged by what I was told on how much they were enjoying the
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course. At the end of the sixteen-week semester, 1 was ready to dig a little deeper: If they liked
it, why? What had helped them learn best? If they didn't like it, why? What had hindered them
in learning? To aid this process, Deborah Hoffmen Fowler's IPP (1991) Structured Feedback: A
Means of Learning and Practicing Metacognition provided some valuable ideas on how to elicit

honest opinions from stadents:

I must express my physical and emotional state a calmness which may even
appear to be a passivity although it is not. In this situation, I am not a

mover;, 1 am a receiver. I must not appear to care too intensély about the
1991, p.38)

In order to maintain emoticnal distance, I decided to ask my students to write down their
feedback instead of giving their feedback verbally in front of me. A written questionnaire in
Chinese was given to the studénts on the final day of the class (1/14/1994). Since I couldn't rec-
ognize students' Chinese handwriting, and they might feel freer and more willing to express
their feelings in Chinese, I allowed them to write their answess in Chinese. The following sum-
marizes the statistical results and the students' own further explanation, which I extracted from
their questionnaires and translated into English:- ‘

1. How do vou think that combining art with language affects your English learning? Flease

choose one answer, and explain it.

a. It made a big difference for me. 46 outof 55  84%

b. A little difference. - 9outof 55 16%

c. No difference. 0 '
Explanation for answer a:

L)

< It was easier for me to understand.
% 'Things I learned in class were printed in my mind more deeply.

%+ It made the boring class more interesting and more lively.
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1t was different from the traditional way of teaching, it was more like the Western way. I
felt more motivated. It broadened my view. I found that I had learned more through art’

e

acitivities.

& Tt was easier for me to memorize new words and phrases; some of the things I learned in
class, T probably will never forget.

4 1 became more creative.

% Because 1 paid more attention to the art, it affected my English learning, and the results of

learning were better.

Explanation for answer b:
& It was different from my previous English class. But sometimes we had too much homework

which needed to be done with pictures, that was rather difficult for me. I seldom draw or
paint. When we did this att in class, it made me feel shameful to be such a terrible "artist.”

4 If there were just one or two art activities, that would be very interesting. But I found that
art had too much emphasis, I was getting tired of it later on.

& 1think art is helpful for low level students to understand the text. As for me, I consider my
level is higher than others. Art didn't do any good for me.

& 1 suffered from not being so artistic.

2. How did you feel when you spoke English in class?
a. I still felt very nervous; I was afraid that if I made a mistake, people would laugh at me.
' 13 out of 55(23%)

b. Not so nervous; even if I knew I made a few mistakes,I kept tatking.
42 out of 55(77%)

( No further explanation given. )

3. The following are twelve activities which we did in class. Please answer these two questions

for each activities:
a. What helped you to tearn?
b. What did you have difficulty with?
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Based on these two questions, students expressed their thinking and reaction regarding
each lesson, The following are the answers I directly translated from the students’ guestion-

naires concerning the two sample lessons that were described in detail in this paper:

A Book About "Me"

a. Benefits:

»

< By drawing a Me Tree, I started communicating with my partner. It was a very interesting
beginning,

% The Me Tree made me understand myself more. o

¢ [ found that drawing a Me Tree made it easier for me to talk about myself. Usually it isn't

easy, I am very shy.

&
R

I am happy that I created something that belongs to me,

2.
"

It was the first time I drew and I learned English at the same time: very special, and very in-
‘teresting, quite an experience for me.

% I found that was a very useful lesson, because I learned how to introduce myself to others.

% I got to know my teacher more, I was glad that I could understand what she was talking

about,

*,
*

In this book I wrote my past experience, and decorated it with some pictares, very creative.
< Wendy told us to create a book totally different form others, so I made a special one which
could represent myself,

b. HindranceS'

% I don't like to tell other people too much about my personal things, so I didn't know how to
talk about myself, nor did I know how to write about myse]f

% Some of the things that I knqw how to say in Chinese, I don't know how'to say in English.
Same for my partner, we both got stuck, and it was a very embarrassing situation.

<+ It was like an entertainment, that was all. N o

New Product Ads

a. Benefits:
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< 1 feel more creative.

* 1 think writing the written passage really improved my writing ability.

# T used to be so confused about the comparative and superlative forms. Creating an ad made
me more confident of using them pioperly.

o I liked the part where I could draw a new product,

% I liked using my own drawing to learn granimar.

& For this challenging assignment, I spent so much time to think, to find the information. It
was 2 lot of work, but it was worth it.

< I created a new product, drew it on the paper. By looking at the picture, words which could
describe the product gradually came out.

b. Hindrances:
_°2° I can't draw, but I've learned some English anyway,

% This homework was too time-consuming. The problem was that I didn't have enough time.
Besides English homework, 1 had other homework that needed to be done,

Conclusion

I remembered my trepidation in my first Repeaters' class. When I walked into the class-
room, the atmosphere was depressing: some lowered their heads, others sat in the corner, few
wanted to get very involved in the class. Even as the stndents grew more relaxed, their "door to
iearning” was barely ajar. In the journal that I kept on the class, I used my experience of raising

silkworms as a metaphor to show my frustrations at that time:-

...For those relatively thin and yellowish ones, I noticed that they seemed to
be less interested in food (feaves); they either lift their heads wondering
which way to go or lie there as they are going to die. Once I stuck a piece
of leaf right in front of them and forced them to cat. They turned their

heads away and curled their bodies a;ound.

Looking .at these silkworms reminds me of my Repeaters. While some of

them did look like fat silkworms grabbing leaves to eat, others are still very
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passive; they seem to never reach my goal as 'independent learners!
(5/14/1993)

In art, I have found an important tool to stimulate their interest in learning English. Most
students were doubtful in the beginning --- only one third of them believed that they liked art at
all. At the end of the semester, however, complaining voices were very few. From the question-
nuire I gave them at the end of the course, I found that most Repeaters thought positively of
their experience; they found the course interesting and motivating, and they felt much freer to
express themselves in class. One student added some exfra comments at the end of the

questionnaire:

The most significant thing T Jearned from this class is that I had walked
away from the shadow of being a "Bad English Student,” which was the
tag that had been stuck on me for a long time... (1/14/1994) '

For myself as a teacher, the experience was an exiremely satisfying one. All 55 students
passed the final examination -- a standardized test for English students, not just those in my
class - and, more importantly, the students no longer regard English as an intimidating hurdle
to somehow climb over, bui, instead, a lively and fun e¢xperience to enjoy with confidence and

humor.

In closing, I recall a visit to the Robert Frost Trail in Vermont in the summer of 1993. I
came upon a couple of lines from "The Last Mowing" carved in a wooden stand:

Then now is the chance for the flowers,

That can't stand mowers and plowers

These wonderful lines that fully describe my sentiment toward my Smdents! Repeaters are
traditionally viewed as failures; to me, they are just "beautiful flowers" that-cannot stand the
"mowers and plowers," I belicve art provides a chance for them to sweep their negative self-
images away and tap the creative powers within. Through the medium of art, my repeating stu-
dents can become butterflies liberated from their cocoons and fly away freely to an unbounded
new world,
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Appendix A

Strategy Inventory for Language Learning (SILL)
Version for Speakers of Other Languages Learning English
Version 7.0 (ESL/EFL)

(c)R. Oxford, 1989

Directions:

Thi:s form of the Strategy Inventoery for Language Learning (SILL) is for studenis of
English as a second or foreign language. You will find statements about learning English.
Please read each statement. On the separate Worksheet, write the response (1,2,3,4 or 5) that
tells HOW TRUE OF THE STATEMENT IS:

Never or almost never true of me
Usually not true of me

Somewhat true of me

Usually tre of me

Always or almost always true of me

L

NEVER OR ALMOST NEVER TRUE OF ME means that the statement is very rarely true of
YOu. .

USUALLY NOT TRUE OF ME ineans that the statement is true less than half the time,
SOMEWHAT TRUE OF ME means that the statement is true of you abont half the time
USUALLY TRUE OF ME means that the statement is true more than half the time,

ALWAYS OR ALMOST ALWAYS TRUE OF ME means that the statement is true of you al-

most always.

Answer in terms of how well the statement describes you. Do not answer how you think you

should be, or what other people do. There are no right or wrong answers to these statements. Put

your answers on the separate Worksheet. Please make no marks on the items. Work as quickly
as you can without being careless. This usually takes about 20-30 minutes to complete. If you

have any questions, lei the teacher know immediately.
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Part A
1.__ Ithink of relationships between what I already know and new things I learn in English, |
2._.1 use new English words in a sentence so I can remember them.
3.__ I connect the sound of a new English word and an image or picture of the word to help
me remember the word.
4. T remember a new English word by making a mental picture of a situation in which the
word might be used.
5. Tuse rhymes to remember new English words.
6. Il use flasheards to remember new English words.
7.___Tphysically act out new English words.
8. Ireview English lessons often
9, 1 remember new English words or phrases by remembering their location on the page, on
the board, or on a street sign.
Part B
10.__ I'say or write new English words several times.
11. _ Itry to talk like native English speakers.
12._ T practice the sounds of English,
13.__ I usethe English words I know in different ways,
14, 1 start conversations in English,
15._ T watch English language TV shows spoken in English or go to movies spoken in
English.
16.___ Iread for pleasure in English.
17.__ I write notes, massages, letters, or reports in English.
18._  Ifirst skim an English passage (read over the passage quickly) then go back and read
carefully. _ \
19.__ Ilook for words in my own language that are similar to new words in English.
20.___ T try to find patterns in English. .
21.__ Ifind the meaning of an English word by dividing it into parts that I understand. |
22._ Itry not to translate word-for-word. ‘
23.___1make summaries of information that I hear or read in English. \
|
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24, . _To understand unfamiliar English words, I make guesses.
25.  When I cant think of a word during a conversation in English, I use gesture.
26, Imake up new words if I do not know the right ones in English.
27.__ Tread English without looking up every new word.
28. Ity to guess what the other person will say next in English.
29.____]:f1 cant think of an English word, I use a word. or phrase that means the same thing.
Part D
30._ Itryto find as many way as 1 can to use my English.
31.__ Inotice my English mistakes and use that information to help me do better.
32, Ipay attention when someone is speaking English.
33, Itryto find out how to be a better learnex of English.
34, 1plan my schedule so I will have enough time to study English.
35, Ilook for people I can talk to in English.
36.___Ilook for opportunities to read as much as possible in English.
37, Ihave clear goals for improving my English skills.
38.__ I think about my progress in learning English.
Part E
3 9._i try- to relax whenéver 1 feel afraid of using English.
40.___ Iencourage myself to speak English cven when I am afraid of making a mistake.
41, I give myself a reward or treat when I do well i m Engtish. ~
42, Imnotice if T am tense or nervous when I am studymg or using English.
43, 1 write down my feehngs in a language learning diary.
44, T1talk to someone else about how 1 feel when I am learning English.
Part F
2
45, IfT do not understand something in English, 1 ask the other person to slow down or say
it again.. .
46, 1ask English speakers to correct me when I talk.

-

&
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47.__ Ipractice English with other students.

48.__ 1 ask for help from English speakers.

49, Task questions in English.

50. _ Itryto learn about the cultare of English speakers.

Part G (True or False)

51, 1like drawing
52._ Fthink if I cant express myself well in English, with visual aids or with pictures drown

by myself can help me.
53. I think colotful pictures, slides, video tapes and other visual aids can help me learn Eng-
lish better. |

54, 1love colors.
55._ Ilike using art in my English class.
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SILL Worksheet

The blanks () are numbered for each item on the SILL.
Write your response to each item (that is, write 1,2,3,4 or 5) in-each of the blanks.
Add up each column. Put the result on the line marked SUM.
~ Divide by the munber under SUM to get the average for each column. Round this average
off to the nearest tenth, as in 3.4
5. Figure out your overall average. To do this, add up all the SUMS for the different parts of
the SILL. Then divide by 50. |
6. When you have finished, your teacher will give you the Profile of Results. Copy your aver-
ages (for each part and for the whole SILL) from the Worksheet to the Profile,

R

Part A PartB  PanC  PatD  PatE  PatF  Whole SILL
L. 10 24. 30, 39. 45, SUMPart A
2. 1L 25. 31. 40. 46. SUMPartB__
3.1 26. 32. 41, 47. SUMPartC___
4 13 27. 33. 42. 48, SUMPartD
5. 14, 28. 34, 43. 49. SUMPartE__
6. 15 29. 35. 44, 50. SUMPatF_
7. 16 36,
8. 17 37.
9. 18 38

19

20

2

2.

23
SUM SUM___ SUM SUM SUM___ SUM SUM___
9= 4= 6= 9= 6= 6= 50=

(OVERALL AVERAGE)



159

Profile of Results on the Strategy Inventory for Language Learning
(SILL)

You will receive this profile after you have completed the Worksheet. The Profile will
show your SILL results. These results will tell you the kinds of strategies you use in learning

English. There are no right or wrong answers.

To complete this profile, transfer your averages for each part of the SILL, and you overall

average for the whole SILL. These averages are found on the Worksheet.

Part What Strategies Are Covered Your Averages on This Part

Remembering more effectively

Using all your inental processes

Organizing and evaluating your leaming

Managing your emotions

A.

B

C. Compensating for missing knowledge
D

E

F

Learning with cthers

YOUR OVERALL AVERAGE
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Appendix B
Syllabus for Repeaters
Project .
Achievement | Grammar others
1 September pp5-17 71 B pick up
7-2 book
7-3 introduction
21 22 23 24
: . Oral One
2 27 28 29 30 Oct pp 18-29 7-4 *Simplified
1 7-5 Reader I
3 4 5 6 7 8 7-6 Quize One
pp 30-37 7-7
7-10
4 13 14 1 5 6-15 Write One
pp 38-45 | 6-11
S 6-12
5 18 19 20 21 22 Episode | pp 46-53 1341 QOral Two
7 13-2
6 25 26 27 28 29 | Episode | pp 54-59 13-3 Quiz Two
7 13-4
7 November
1 2 3 4 5 13-5 Write Two
Episede | pp 60-69 13-6
8 13-9
8 3 9 10 11 Episode | pp 70-78 16-3 Oral Three
8 16-4
9 15 16 17 18 Episode [pp 110-117| 16-5 Quiz Three
9 16-6
10 22 23 24 25 26 | Episode |pp 118-125| Review Review
9
11 29 30 December Mid-term Exams
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Family Project
WEEK | M T w Th F Album [Achievement | Grammar others
1 2 3
12 6 7 8 9 10 4-4 Write Three
Episode | pp 80-89 4-5 *Simplified
10 4-6 Reader IT
13 13 14 15 16 17 4.7 Oral Four
Episode | pp 90-97 4-8
1¢ 4-9
4-10
14 20 21 22 23 24 4-11 Quiz Four
Episode | pp 98-109 4-12
I 4.13
15 27 28 29 30 31 10-1 *Simplified
Episode (pp 126-131 10-2 Reader III
11 10-3
Janunary
16 3 4 5 6 T 10-4 Quiz Five
Episode |pp 132-137| 10-5
12 10-6
17 10 11 12 13 14 | Episode |pp 198-204| Review Review
12 pp 208-214
18 17 18 19 20 21 Final Exam

* Vicary, Tim.The Elephant Man (5th ed.) England: Oxford University Press,1992.
* Vicary, Tim. Chemical Secret England: Oxford University Press, 1991,
* Burnett, Frances H. The Secret Garden (31d ed.} England: Longman,1992.
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